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     EDITORIAL

Eighty Years and Counting...
By Billye Foster

Billye Foster is an Associate 
Professor at The University of 

Arizona and is Editor of 
The Agricultural Education

 Magazine.

HHow many people will look 
at the cover of this issue 
and think, “What is this?  

I thought this was the diversity 
issue!” I guess I’ll never know the 
answer to that question, but I can 
explain the image.

The cover photo was taken off the 
deck of my home in Tucson at 
5:35 AM on Sunday,the 19th of 
August 2007.  Just the day before 
I had attended the funeral of Dr. 
Clinton Jacobs, a long-time mem-
ber of the Agricultural Education 
community in Arizona.  Prior to 
that I had spent the past several 
months, along with the rest of 
the Magazine Managing & Edit-
ing Board, battling a management 
level dilemma with the magazine.  
Saturday afternoon, the world was 
looking fairly brown to me.

Fortunately, my husband tired 
quickly of my whining and said, 
“Why don’t you think about the 
good things for awhile?”  It was 
then that I picked up the draft of 
this issue and went out to the deck 
to brood alone.  First, I started 
reading the articles...OK, they were 
good.  Some even inspirational, but 
so what, I still didn’t know what I 
was going to put on the cover.  Be-
sides, I was still waiting to see the 
past two issues in print.  I fl ipped 
through the draft, made a few edits 
and notes in the margins, then I 
fl ipped it shut and laid in on a table 
next to me.  I sat there watching 
another amazing Arizona sunset.

  

As evening gently slipped down 
like a mysterious veil, my mood 
gradually cooled.  It was then that 

I picked up the draft again.  The 
empy cover slot glared at me, but 
for some reason I could only look 
in the top right-hand corner...July/
August 2007, Volume 80, Issue 1.

  

Volume 80--the beginning of 
eighty years of serving our profes-
sion.  Suddenly, I knew I needed 
a special cover shot--something 
unique, something that heralded 
the coming of a new era.  Then it 
fell into place--the rising sun.  Of 
course, it would be perfect, and 
you should know Arizona boasts 
as many beautiful sunrises as 
sunsets.  

The more I thought about it, the 
more it made sense.  Our profes-
sion continues to move into new 
and exciting eras.  That is part of 
the reason we have an issue de-
voted to diversity.  From the 1965 
merger of the New Farmers of 
America with the National Future 
Farmers of America, to 1969 and 
the offi cial admitting of girls into 
FFA, to 2007 and educators and 
students working together to make 
agricultural education and the FFA 
the world’s premiere educational 
experience, we continue to move 
into new and exciting eras.

As you enjoy the issue, take time 
to refl ect on your own growth and 
challenges over the years.  Take 
a moment or two and share some 
stories with that special student 
who may someday take your place 
in the profession.  Remember, look 
into the heart of that potential edu-
cator--not just the surface layer.  
Our profession is too important to 
trust it to appearances only.

I believe it is important for you, 
as members of this profession, 
to know that when we say it is 
like a family--we mean it!  The 
Magazine’s challenges have been 
overcome and it is back on sched-
ule.  This is primarily due to the 
fact that the parent organizations 
of the profession, NAAE (National 
Association of Agricultural Educa-
tors), AAAE (American Associa-
tion of Agricultural Educators) and 
NASAE (National Association of 
Supervisors of Agricultural Edu-
cation) stepped up and brought 
help when help was needed.  Their 
collective efforts gave the Maga-
zine the solidarity needed to move 
forward.

What is diversity anyway?  I like 
to think of it as reaching out to 
those who are separate or different 
than ourselves and forging new 
relationships. Each of those new 
connections helps create a stronger 
whole.  Just as the leading organi-
zations in our profession connected 
to strenghten this magazine, so 
must we all work to include all 
students and educators in the heart 
and soul of our world.  Our profes-
sion needs the solidarity it will 
provide.
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by Penny Haase Wittler

LLife is an adventurous journey 
in which we all partake.  We 

experience a myriad of activities 
and opportunities that help us 
grow as professionals.  How 
we differ from one another is 
one of those opportunities that 
allow us to ‘grow’ into our own 
uniqueness.  How we think, 
feel, perceive and interact with 
others in various contexts are 
characteristics that make each 
of us unique.  Sometimes we do 
not fully understand our diversity 
and because of this we tend to 
underestimate the importance 
of how we differ and how our 
differences shape us into who we 
are today.

Traditionally, diversity tends to 
refer to one’s ethnicity or race 
(Kottler, 2004). While these are 
extremely important to understand, 
our diverse culture involves a set 
of multiple identities for most 
individuals (Robinson & Howard-
Hamilton, 2000).  Each of us are 
not only strongly infl uenced by 
our ethical/racial background, but 
also the culture of gender, reli-
gion, socioeconomic status/class, 
geographical location, fi rst lan-
guage, sexual orientation, political 
affi liation, profession, and similar 
identities (Kottler, 2004).  While 
all of these characteristics defi ne 
our uniqueness as individuals, 
it seems that as a profession we 
continue to struggle with attracting 
individuals of minority populations 
into secondary and postsecondary 
agricultural education programs. 

 Let’s take a closer look at this. 
For decades agricultural education 

teachers have been challenged with 
trying to build the minority popula-
tion in their classrooms.  Minority 
students, who are generally defi ned 
as male and female students from 
Black, Hispanic, and Asian eth-
nic groups, are important to the 
success of providing diversity to 
agriculture programs. 

In 1988, it became apparent that 
minorities were not enrolling 
in agriculture classes when the 
National Research Council re-
ported that enrollment in secondary 
agricultural education programs 
was predominantly white males 
(Talbert & Larke, 1995).  While 
the growth of white females ac-
celerated in the late eighties, the 

minority population remained 
low.  Today, the lack of minorities 
enrolling in high school agricul-
ture courses still exists implying 
that there is not a need for minor-
ity students to enroll in collegiate 
agriculture programs of study.  The 
Agricultural Education profes-
sion has attempted to promote the 
importance of welcoming minori-
ties to enroll in agriculture courses 
by following The Strategic Plan 
for Agricultural Education (2005) 
which boldly states, “Agricultural 
education envisions a world where 
all people value and understand 
the vital role of agriculture, food, 
fi ber, and natural resources systems 
in advancing personal and global 
well-being.”  How then can we 

THEME EDITOR COMMENTS

The Adventure of LifeThe Adventure of Life

Crayons set a good example for acceptance of diversity.  They come in a 
variety of colors, yet live peacefully in the same box!

Photo courtesy of University of Arizona
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The Adventure of Life
make agricultural education an 
important area of study for students 
of minority populations?

Promoting the need for minorities 
to enroll in agricultural educa-
tion programs is not a new con-
cept.  According to Wiley, Bowen, 
Bowen & Heinsohn (1997), several 
research studies have reported that 
low levels of minority involvement 
in the food and agricultural sci-
ences begin during the high school 
years (Larke & Barr, 1987; Rawls 
& Thomas, 1994; Bowen, 1994).  
In addition, Scanlon, Yoder, and 
Hoover (1989) found that negative 
images toward agriculture remain 
as major barriers to minority enroll-
ment in secondary agricultural edu-
cation programs (Bowen, Bowen, 
& Heinsohn, 1997). According to 
Orthel, et al. (1989), most minority 
students correlate food and agri-
cultural science careers with more 
traditional views of agriculture 
as primarily farming which tends 
to promote a more negative view 
of agriculture.  To overcome this 
negative image of agriculture, it is 
essential that minority students be 
exposed to all aspects of agriculture 
including leadership, food and sci-
ence, and experiential settings. 

In many situations, high school 
students (including those of minor-
ity populations) are not informed 
in a systematic way about the food, 
fi ber and natural resources system 
because many high schools lack the 
necessary resources to develop an 
awareness of and appreciation for 
agricultural science-science related 
programs (Dolce, 1984).  Further-
more, many science teachers have 
limited knowledge of the food, 
fi ber and natural resources system 
(Bowen, Bowen, & Heinsohn, 
1997) and, therefore, are not aware 
of the close relationship that exists 
between the science and agriculture 

fi elds of study.  Because of this, the 
image of agriculture continues to be 
negative, thus not attracting students 
to study in this important fi eld.
Further, according to Wiley, Bowen, 
Bowen & Heinsohn (1997), many 
colleges tend to generalize their 
recruitment strategies based upon a 
more traditional approach such as 
addressing students who are of the 
majority in a grouping, thus over-
seeing any minority students who 
may be interested in the agriculture 
program.  These types of approach-
es create a more limited perspec-
tive of the recruitment needs of the 
university agriculture programs and 
therefore do not attract minority 
students.

In contrast, some university agricul-
ture programs have attempted to ap-
ply major recruitment efforts in an 
attempt to attract minority students 
to their programs (Wiley, Bowen, 
Bowen, and Heinsohn, 1997). How-
ever, low enrollment fi gures suggest 
that these efforts are not successful.  
For example, in the fall of 2006 ap-
proximately 2 percent of the under-
graduate students had declared one 
of the three agriculture programs as 
their academic major at Southern 
Arkansas University (SAU).    This 
low percent has remained stable 
depicting that minority enrollment 
in agriculture has not increased nor 
decreased.  

In order to attract more minority 
students in agriculture programs, 
we must understand how all indi-
viduals in our culture are unique.  
We need to have a plan that en-
compasses promoting diversity in 
every program at every level across 
every state in this country.  We must 
embrace the importance of diver-
sity and ‘teach’ this verbiage to our 
preservice and student teachers in 
agricultural education programs.  
In addition, we need to make our 
preservice and students teachers 

aware that a diverse curriculum 
is essential and should be catered 
to the diverse needs of a wide 
array of students. It is essential 
that we welcome all individu-
als in our agriculture programs 
and be accepting of ways that 
are not considered traditional.  
We must continue to recruit 
and retain those individuals in 
minority populations to join the 
agricultural education profes-
sion and make time for minority 
gatherings at state and national 
meetings.

We must continue to make a 
strong effort to seek out minor-
ity individuals and invite these 
individuals to fi nd a home in 
agricultural education.  We can 
successfully do this by fi rst 
understanding the importance of 
having a diverse student popu-
lation coupled with a diverse 
curriculum.  How we respond 
to diversity will be a challenge 
but should not be viewed as a 
problem.  The time for action is 
now; our job is not only to help 
those in our current job role, but 
to also help the world become 
a more equitable place for all 
people of all backgrounds and 
experiences.   
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success in your dreams. If I would 
have listened to the people who told 
me not to join FFA, I would have 
been somebody who I did not choose 
to be. You see, just because someone 
tells you something doesn’t mean you 
have to listen to them. Be yourself 
and give yourself something better, 
which is keeping your focus on what 
you want to do instead of what others 
expect. You have the potential to do 
anything you want. If you believe 
you can achieve!

Jordan Craig is a preser-
vice agricultural education 
teacher at Southern Arkan-
sas University-Magnolia.

Continued from page 7
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One day an agriculture teacher 
and a group of students went 
to tour a furniture manufac-

turing plant where some of the fi nest 
furnishings were made by hand. 
The tour included a visit to a wood 
mill next door, which is where the 
wood came from that was used by 
the craftsman. There, a young man 
watched with curiosity as a worker 
began to sort through a large pal-
let of wood. He would take a piece, 
carefully inspect it, and then place 
the wood into one of two piles. 
The young man noticed that the 
larger pile had a sign marked dis-
card, which meant that it would not 
be used for making furniture even 
though it looked as if it were per-
fectly fi ne. The smaller pile of wood 
was marked good. This puzzled the 
onlooker. 

The young man walked over to the 
worker pointing to the smaller pile 
and said, “At this rate it must take 
you a whole day to fi nd enough 
wood just to make a cabinet. What’s 
wrong with these pieces here in the 
discard pile?” The worker replied, 
“These pieces of wood may all look 
alike to you but I can recognize that 
a few of them are quite different. The 
ones that I have placed in the reject 
pile are from trees that grew in a 
valley where they were always pro-
tected from the storms. There grain is 
rather coarse. They are only good for 
lumber. The ones that I have chosen 
to use came from high on the moun-
tains. From the time they were small 
they were beaten by strong winds, 
violent rain storms, and exposed to 

harsh direct sun light. This tough-
ens the trees and gives them a fi ne 
grain. “I save these pieces for choice 
work. They are too good to be used 
for ordinary lumber.” As the saying 
goes: Rough weather builds strong 
timber. The same holds true with this 
statement: Without friction there is 
no heat. 

Many of us have experiences like 
this one everyday. We routinely 
judge people and put them into a pile 
of their own. We see that they are 
different than others and automati-
cally categorize them. I watched a 
student walk up to an ag teacher one 
day and say, “I would like to join 
ag.” Instantly people looked at him 
and started criticizing him. They told 
him he shouldn’t join ag because he 
wasn’t country enough. They told 
him you don’t live on a farm, you 
don’t drive a truck, and you don’t 
even own a pair of boots. “What are 
you doing, joining FFA?” 

The student didn’t let that discour-
age him, he joined FFA anyway and 
little did he know that FFA would 
change his life forever. That student 
was me. When I fi rst joined FFA, I 
was the only one like me. I was one 
of the only black students in my FFA 
chapter. I felt like I was different 
because I was the one showing ani-
mals and I wondered why am I here?  
Why did I choose this organization?  
I thought to myself, there are always 
people different than myself. I am 
not going to let this stop me. That is 
why I enjoy meeting people, we are 
all diverse.

My favorite thing is to meet new 

people and to create relationships.  
My fi rst state convention, I was 
nervous and scared and I was a 
band member.  I was with people 
I had never met and knew nothing 
about. I was afraid, but as the week 
progressed I gained friendships and 
made relationships with people that 
I never thought I would.  I saw the 
people receiving awards and being 
recognized for their achievements 
and I wanted to do things just like 
them--I wanted to be successful. 
When I attended the convention that 
week I made a promise to myself. I 
told myself that I wanted to be like 
those people on that stage. I started 
believing in myself. Whatever I want 
to do, I can. Just because I am dif-
ferent doesn’t mean that I can’t do 
it. Sometimes one has to take a stand 
for one’s self and be independent.  
We must always remember to ac-
cept others for their differences and 
overcoming and fully understanding 
those differences make us stronger.  
Being different does not make one 
settle for less--it should push one to 
strive for more.  Everyday we face 
decisions and the outcome of those 
decisions will shape our futures.  We 
have the ability to create a future for 
ourselves and infl uence others to be 
better today. 

The opportunities for success are 
everywhere; in your career, in 
school, and at home.  Do not let 
“differences” that you face keep you 
from persevering towards the goals 
you wish to achieve.  Rather, learn 
from the hard times and create new 
opportunities that will lead you to 

By Jordan Craig

Dealing with Being Different--Dealing with Being Different--
Believing Believing ISIS Achieving! Achieving!

Continued on page 6



8 The Agricultural Education Magazine

Three Circles in the CityThree Circles in the CityTHEME  ARTICLE

T T he origins of school-based 
Agricultural Education 
are deeply rooted in the 

traditions of rural life and production 
agriculture. The Smith-Hughes Act 
declared the purpose of Agricultural 
Education to be, “fi t for useful 
employment; that such education 
shall be of less than college grade 
and be designed to meet the needs 
of persons over fourteen years of 
age who have entered upon or who 
are preparing to enter upon the work 
of the farm or of the farm home” 
(Smith Hughes Act, 1917 as cited in 
Hillison, 1996, p. 10).

The development of supervised ex-
perience projects by Rufus Stimson 
was designed to encourage students 
to apply various agricultural produc-
tion techniques on their home farms 
(Moore, 1988). The Future Farm-
ers of America stemmed from the 
Future Farmers of Virginia, which 
was started in an effort to provide 
personal development opportunities 
for rural farm boys (Talbert, Vaughn, 
Croom, & Lee, 2007). 

As a result of the recent 10x15 Long-
Range Strategic Goal, there is a rec-
ognized need to increase the number 
of Agricultural Education programs 
in urban areas. It is no surprise that 
urban areas are rapidly expanding 
and opening new schools to keep up 
with the increasing student popula-
tion. With a strong foundation in 
production agriculture, is our cur-
rent delivery model for Agricultural 
Education appropriate to engage and 
involve urban students? 

Eight years ago, I relocated to Orlan-
do, Florida, to begin a teaching ca-
reer in an urban district. I was raised 

in Washington Court House, Ohio, 
population 13,600. I grew up on a 
small hog and grain crops farm and 
attended a rural high school of 800 
students in grades 9-12. While I have 
faded memories of my high school 
experiences in Agricultural Educa-
tion, I do remember a curriculum 
that focused primarily on FFA and 
animal science. My SAE was swine 

not really relevant for my students to 
learn all the breeds for every species 
of livestock animal, so what would 
I include in my animal science unit? 
Also, most of my students had lim-
ited funds, minimal parental involve-
ment, and lived in housing subdivi-
sions, so what kind of SAEs should 
I encourage? A majority of my high 
school peers had SAEs consisting of 

by Wendy Warner

production and I participated in par-
liamentary procedure and dairy foods 
CDE. My high school experiences 
really shaped my beliefs regarding 
curriculum, FFA, and SAE in my 
own program. During my fi rst year 
of teaching, I felt a bit lost, especially 
related to curriculum and SAE. It was 

fair animals or work experience on 
farms, but that was not realistic for 
my high school students. 

Differing agriculture curricula is 
found in schools across the United 
States. In many states, there has been 
a transition from teaching Ag 1, Ag 
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Three Circles in the City
2, Ag 3, and Ag 4 to teaching spe-
cialized courses such as Agriculture 
Biology, Floral Design, and Small 
Gas-Powered Engines. So, is there 
one specifi c curriculum that is ap-
propriate in urban schools? Probably 
not, but it is important to identify 
urban students’ needs and aspira-
tions when designing curriculum. As 
a result, we may need to reconsider 
some components of a “traditional” 
agriculture curriculum that may not 
be so relevant to urban students. For 
example, production livestock seems 
to be a focus in animal science 
classes. Perhaps an emphasis on 
small animal science would be more 
appropriate in urban classrooms. 
As one urban teacher stated, “90% 
of my kids have never been within 
fi ve feet of a bovine animal in their 
life. Probably never will be after 
they leave my class. But 80 to 85% 
of them have a cat or dog at home” 
(Warner & Washburn, 2007, p. 141). 
This interest in small animal science 
could also support the addition of 
a small animal or specialty animal 
CDE. Currently, California holds a 
specialty animals CDE that requires 
students to judge a class of rabbits 
and also complete an identifi cation 
exercise and general knowledge test 
on goats, dogs, cats, rabbits, cavies, 
rats, mice, and hamsters.  

Another urban teacher stressed the 
need for curriculum resources in 
areas such as food science. Recently, 
educators in Florida developed cur-
riculum frameworks for a program 
area in Food Science Applications. 
There are several resources to sup-
port instruction in food science such 
as the Food Science, Safety, and 
Nutrition CD-ROM, Food Science 
and Emerging Technology Lesson 
Plan Library, and the Institute of 
Food Technologists website. We 
should look to expand these resourc-
es as more teachers include food 
science in their agriculture courses. 
Additionally, the Food Science and 

Technology CDE can help interest 
students in food science. 

As a new urban teacher, my nar-
row view of agriculture made SAE 
especially challenging. My prior 
experience led me to believe that an 
SAE had to be shown at a fair, but 
I quickly realized that this perspec-
tive provided limited opportunities 
for many of my students. Now, don’t 
get me wrong, I had students who 
exhibited sheep and pigs at our local 
fair, but I had even more students 
who exhibited small animals, such 
as chickens and rabbits. Some fairs 
even include plant shows that involve 
a variety of students.
  
Also, my idea of maintaining SAEs 
at home was altered. Most of my 
students kept their projects on the 
school campus. Several of the stu-
dents engaged in a more collabora-
tive SAE project such as planting 
a garden on the school grounds or 
raising fi sh in the aquaculture tank. 
Speaking to several urban teach-
ers who had high levels of student 
involvement in SAE, I acquired addi-
tional ideas for projects. One teacher 
required every student to complete 
either an agriscience fair project or 
community service. Another middle 
school teacher provided specifi c op-
tions for her students. Seventh grade 
students could conduct research on 
an agricultural career or document 
the care provided for a pet (s). Eighth 
grade students could continue with 
pet care, maintain their lawn, or com-
plete a home improvement project. 
Providing project ideas such as these 
could have helped increase the par-
ticipation of my students in SAE. 

Agricultural Education is relevant 
for all students – rural, suburban, and 
urban. I encourage you to evaluate 
some of the “traditions” that we hold 
in Agricultural Education related to 
curriculum, FFA, and SAE to deter-
mine the relevance and applicability 

for urban students. What should we 
continue and what are needed chang-
es as we look to expand Agricultural 
Education in urban schools? 
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The Hidden Diversity FactorThe Hidden Diversity Factor
by Ann Gibson Horne

AALast week I sat in a room 
with a group of newly elected 
State FFA Offi cers.  As 

we were going through paperwork 
and other necessary details, one of 
our adult staff members told the 
group that if they hadn’t already 
provided it, they would need to give 
us copies of their auto and health 
insurance policies, and that it was 
their responsibility to maintain both 
throughout their year of service.  
One boy dropped his head and 
quietly said that the health insurance 
information he had turned in with 
his application was no longer valid 
because his dad had lost his job and 
the family no longer had any health 
insurance and he didn’t know when 
they would have it again.  You could 
tell he was embarrassed, and to 
be honest I was surprised because 
although I didn’t know him well, he 

had always seemed to be one of the 
kids whose family was fi nancially 
comfortable.  What surprised me 
even more, though, was two of the 
other kids immediately telling him 
that he should check into the state’s 
insurance plan for children in low-
income families because they were 
on that and it covered them even 
though they had graduated from high 
school.  By this time next year I will 
know them and their families well, 
but at this point I would not have 
thought any of them came from low-
income families.

When talking about diversity, most 
people immediately think of race or 
gender.  You can walk into any agri-
culture classroom and measure with 
just a glance the balance of male to 
female or Hispanic to white students.  
There’s another area of diversity, 
though, that we often overlook 

and that can’t be measured just by 
looking at the students sitting in our 
classrooms.  It’s class, or socioeco-
nomic level. According to the U.S. 
Census Bureau, the number of chil-
dren living in poverty increased from 
11.7 million in 2001 to 12.1 million 
in 2002 (1) and the offi cial poverty 
rate in the U.S. has increased every 
year for the last four consecutive 
years. The United States, a country 
most people think of as affl uent, had 
the highest level of poverty in the 
industrialized world in 2001. (2) As 
agricultural educators, it’s critical 
that we think about this issue and the 
impact it has on our students.

Traditionally, our classrooms have 
been fi lled with a higher-than-aver-
age number of students from low-in-
come families.  You can look at this 
as an example of counselors using 
us for a dumping ground, or you can 
think about it from the viewpoint that 
maybe these students gravitate to our 
programs because they feel like they 
can accomplish something there that 
will help them later in life.  A lot of 
students from low-income families 
don’t even consider the possibility of 
college.  They hope to graduate, get 
a job at a factory or in a greenhouse 
or as a welder or a truck driver or at 
the chicken plant or whatever, get 
married, have a family, and live a 
quiet, peaceful life.  They may see no 
relevance between Advanced English 
Literature and their life, but they do 
see a connection between what they 
learn in our classes and what they 
experience every day.  It’s up to us 
as teachers to recognize their poten-
tial, and encourage them to pursue 
advanced training and certifi cation or 

Even basic activities take on new meaning when a 
student is unable to afford the minimum materials.
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veteran teacher told me about is 
riding the school bus routes and 
just seeing where all the kids live.  
He was amazed to discover that 
he had kids living in homes that 
ranged from having four-car ga-
rages to having no indoor plumb-
ing.  This is more and more true as 
the divide between the “haves and 
have-nots” gets wider and wider.  
Another thing you have to think 
about is that a family may have 
the outward appearance of being 
fi nancially stable but in truth be 

them on trips, we are involved in 
their lives outside of the classroom.  
It seems, though, that in the modern 
days of trying to do everything we 
need to, SAE visits are often over-
looked, and in too many cases the ag 
teacher may not make it out to every 
students’ home.  It’s really critical 
that we try to do this and meet every 
student’s parents or guardians.  (Note 
to younger teachers – a pay-off to 
this is often better behavior in the 
classroom!)  Often, the kids you need 
to visit the most are the ones who 
are the hardest to visit, because they 
are embarrassed for you to see their 
homes or because their parents work 
inconvenient shifts, but you need to 
keep trying. Another tactic that one 

college or whatever best suits their 
needs and potential.  Too often coun-
selors and others relegate students 
they don’t consider “college mate-
rial” to an inferior status and leave 
them to fend for themselves while 
they help the Ivy League-bound fi ll 
out their applications.  They don’t re-
alize that welders may very well earn 
more than college professors, or that 
the reading level required for some-
one in the John Deere service techni-
cian program is higher than that for 
a bank president.  Often, the Agri-
culture teacher/FFA Advisor is the 
one person who encourages students 
– and their parents – to think about 
college or professional training.

FFA provides students with many op-
portunities to travel and experience 
new things.  One of the reasons early 
agriculture teachers came up with 
the idea of a student organization 
was to expose farm boys to the world 
outside their small communities, 
and thousands of leaders in all walks 
of life have resulted from that fi rst 
gathering in 1928.  But we all know 
that everything costs money.  Wheth-
er it’s going to summer leadership 
camp, state or national FFA conven-
tion, or state fair, there are expenses 
involved.   For many students, cost 
is not an issue.  Their parents see 
the benefi t of the experience and 
are more than willing to pay for it.  
Other students have parents who may 
see the benefi t, but simply aren’t able 
to come up with the money.  More 
and more new teachers come from 
middle-class families, where they 
grew up comfortably able to partici-
pate in any activity they wanted.  It’s 
hard for them to recognize students 
who don’t participate not because 
they don’t want to get involved, 
but because they can’t afford it and 
are too embarrassed to say so.  We 
have always prided ourselves as a 
profession on really knowing our 
students – we visit their homes to 
look at their SAE projects, we take 

struggling to make ends meet.  So 
many families these days are living 
paycheck to paycheck, and one big 
expense, whether it’s a major car 
repair or a hospital bill, or a parent 
losing their job, can make the whole 
budget fall apart.  You may not see 
an FFA jacket as being that expen-
sive, but to a mother who’s worried 
about coming up with enough to 
pay the electricity bill,  $42 is a lot 
of money.   Zweig (2004) points out 
that, “While in any given year 12 to 
15 percent of the population is poor, 
over a ten-year period 40 percent 
experience poverty in at least one 
year because most poor people cycle 
in and out of poverty; they don’t stay 
poor for long periods.  Poverty is 
something that happens to the work-
ing class, not some marginal “other” 
on the fringes of society.” (3)   

So, what can you, as an agriculture 
teacher, do to help these kids?  A big 
fi rst step is just realizing that you 
need to stop and think when you’re 
planning activities about how much 
it is going to cost and whether you 
have kids who need to participate but 
may not be able to afford to pay their 
share.  From there, here are a few 
suggestions:

1.  Never publicly single out kids 
who can’t pay.  In my experience, 
the kids who truly can’t afford to 
pay their share are so embarrassed 
that they would rather say they have 
some other reason for not participat-
ing than to admit they need money.  
Sometimes, kids who have the mon-
ey just don’t want to pay it because 
they would rather spend it on CDs 
or movie tickets.  Don’t ever ask the 
entire group, “Is there anybody who 
isn’t going to be able to pay their 
own way on this trip?”  Just let it be 
known in your chapter that money 
is never an issue if the kids really 
want to participate and that they 
should come to you privately to talk 
about it.  You will have to determine 

But we all know 
that everything costs 

money.  Whether 
it’s going to summer 

leadership camp, 
state or national 

FFA convention, or 
state fair, there are 
expenses involved.
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tration fees as a non-refundable 
deposit to avoid all those extras 
signing up who really don’t plan to 
go, and that’s a good policy.  Just 
make sure all the kids have a way 
to earn the money if their parents 
can’t pay it.  Whether it’s money 
to pay their FFA dues or a regis-
tration fee, you can usually fi nd 
people in the community who need 
small jobs done and are more than 
willing to pay a good worker to do 
them.  If the chapter is paying all 
the expenses for an activity, make 
sure that the members involved 
were also enthusiastically involved 
in fundraisers and other chapter 
projects.  Some teachers use a 
point system where students can 
exchange points earned for dollars 
to pay for expenses on trips.  

5.  Find people in the community 
who are willing to quietly pay for 
a student to attend a leadership 
camp or buy an FFA jacket with no 
one ever knowing. There are also 
people who will help kids with 
SAE projects.  Many folks whose 
children showed livestock but are 
now grown welcome having FFA 
members come in and work out 
plans so that the students can af-
ford to show one of their animals, 
and you may have local farmers 
who need summer workers. There 
are more people out there who will 
help than teachers often realize.   
There are a lot of us who wouldn’t 
be where we are today had it not 
been for someone helping us out 
somewhere along the road, and it’s 
a good thing to be able to turn the 
tables and be able to help someone 
else.   

I hope that some of the ideas in this 
article help you in working with 
students from low-income fami-
lies.  Remember, of course, to al-
ways consider your individual situ-
ation and adapt these ideas to what 
your students need.  And don’t 

forget to use your common sense; 
don’t send a kid to work for someone 
you don’t know well and trust.  Try 
to always be fair to all your students 
– even though being fair does not 
always mean doing the same thing 
for everyone.  Keep students’ fi -
nancial information to yourself, or 
perhaps share it when needed with 
your advisory committee or scholar-
ship committee when decisions are 
being made.  But most importantly, 
remember that we are here to help 
ALL of our students reach their full 
potential, and that their success is 
the reason we do what we do every 
day.  You never know, you may be 
preparing a future state or national 
offi cer.  I know that I’m thankful that 
the FFA Advisors of my new state 
offi cers took the time and made the 
effort to make sure they were able 
to participate and take advantage of 
all the opportunities available in our 
great organization.  It just shows that 
you never know the potential locked 
inside of those freshmen entering 
your classroom.  Do your best to 
bring it out, for every student who 
enters your classroom.  

(1)  U.S. Census Bureau.  Poverty: 
Overview.  (http://www.census.gov) 
Retrieved 2006-07-31.
(2)  Williams, Brian; Stacey C. Sawyer, 
Carl M. Wahlstrom (2005).  Marriages, 
Families, and Intimate Relationships.  
Pearson, Boston, MA
(3)  Zweig, Michael (2004) What’s Class 
Got to Do With It:  American Society 
in the 2st Century. Cornell Univ Press, 
Ithaca, NY

         

whether they really can pay or not.  
If you don’t know a family well, 
talk with the principal, counselor, or 
teachers who have been in the school 
a long time.  You might also talk to 
their church leaders for informa-
tion.  When you spend as much time 
with students as ag teachers do, it’s 
important that you know about their 
family situations.

2.  Try to have the chapter pay for as 
many things as possible for all the 
kids.  One of the very best ag teach-
ers I know has fundraisers each year 
to raise money to pay the members’ 
expenses at state and national con-
vention, state fair, livestock shows, 
leadership camp, meals on CDE 
trips, etc.  The kids pay very little 
or nothing at all to participate, even 
those who can afford to.  The secret 
to the success of this is that when she 
has her hamburger supper/auction 
fundraisers, the whole community 
turns out to support them, and most 
of the parents who could afford to 
pay their kids’ way always seem to 
bring more auction items and pay 
very high prices for what they buy 
– all a way to even things out. 

3.  Get the kids in Offi cial Dress as 
often as you can.  It builds pride.  It 
also helps level the playing fi eld.  
One of the great things about our 
FFA Offi cial Dress is that everyone 
looks the same; it’s not a fashion 
show when you go to FFA functions.  
You can buy a white shirt and a pair 
of black pants at Nordstrom’s or 
Wal-Mart, and the difference is not 
that noticeable in a crowd.  Many 
chapters buy matching shirts for their 
judging team members.  Anything 
that can help kids fi t in and feel 
included is a plus.

4.  Never just give kids money.  It’s 
much better for their self-esteem and 
their work ethic if they can earn it.  
Many teachers require students to 
pay at least a portion of their regis-
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today’s schools, including agricul-
tural education programs, are able to 
provide an environment that encour-
ages students to work and play with 
individuals with different abilities.

Although research concerning the 
long-term benefi ts may be sketchy, 
there is some evidence of the posi-
tive effects of inclusive education on 
students who do not have disabilities 
(Education World, 2007).  While 
research continues to be conducted 
concerning the benefi ts of inclusion-
ary practices, agricultural education 
classrooms should recognize that 
inclusionary practices helps students 
and teachers build understanding, 

appreciation, and tolerance of indi-
vidual differences, which ultimately 
creates a better environment and 
society.

The following tips are provided 
(Pearce, 1996) to help set up your 

Why Diversify the Agricultural Why Diversify the Agricultural 
Education Classroom?Education Classroom?

THEME  ARTICLE

By Paula E. Faulkner & Connie D. Baggett

Inclusionary practices Inclusionary practices 
are used to provide are used to provide 

students with and without students with and without 
disabilities the disabilities the 
opportunity to opportunity to 

demonstrate their demonstrate their 
knowledge and skills in a knowledge and skills in a 

regular educational regular educational 
setting.setting.

DDiversity! When the word 
“diversity” is present, people 
usually think of race and 

ethnicity.  Yet, there are so many 
other factors associated with its 
meaning.  While the list of its defi ni-
tions is countless, its meaning can 
be quite basic.  Diversity includes 
different races, ethnicity, gender, 
socioeconomic levels, sexual ori-
entations, religious affi liations, and 
disabilities.  Valuing diversity builds 
understanding and helps people learn 
to appreciate this new diversity, by 
building interpersonal relationships 
and institutions that are structured 
on domination and subordination 
(Castania, 1996).

In recent years, agricultural edu-
cation has increased its diversity 
initiatives by recruiting and retaining 
diverse populations for its programs.  
By including a diversity of students, 
particularly those with disabilities, 
in agricultural education classrooms, 
students are provided the tools need-
ed to live in an increasingly diverse 
society.  The issue was addressed by 
Wakefi eld and Talbert (1999) who 
found that agricultural education 
programs are not adequately prepar-
ing students for diversity.

Inclusionary practices are used to 
provide students with and with-
out disabilities the opportunity to 
demonstrate their knowledge and 
skills in a regular educational setting.  
With federal legislation such as The 
Individuals with Disabilities Educa-
tion Act (IDEA) of 1997 and 2004, 
and The No Child Left Behind Act, 

agricultural education classroom to 
promote inclusion.

Develop classroom rules.
Clear rules and consequences should 
be explained to students at the begin-
ning of school and posted to rein-
force throughout the school year. 

Focus on structure.
Have a routine put in place so that 
students know your expectations.
 

Teach students to learn.
Be explicit when teaching study 
skills.

Work with specialists to 
develop/modify your cur-
riculum.

Solicit and incorporate the assistance 
from mathematic, science or other 
teachers/staff in your school.

Collaborate with special 
education teachers.

Special education teachers will be 
able to provide input concerning 
instructional techniques, accommo-
dations, and the federal legislation 
for students with disabilities.

Ask for help!
Always ask for help. This is the only 
way colleagues will be able to pro-
vide support and assistance.

Get your entire classroom 
involved.

Tell students what they should ex-
pect in their inclusive classroom.

Use cooperative learning, 

•

•

•

•

•

•

•

•
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peer tutoring, and other 
group work.

Encourage students on higher 
ability levels to work with their 
lower ability peers.

Help students develop 
friendships.

Many teachers fi nd that connect-
ing students with special needs 
and regular education students 
helps develop friendship and ac-
ceptance.

Know when to change 
course.

Flexibility is the key.  To be suc-
cessful in meeting the needs of 
students, you must consider each 
student’s needs individually.

When all is said and done, teach-
ers have a responsibility to pro-

•

•

vide the best learning environment 
for their students and set the tone 
for this environment.  This envi-
ronment should make all students 
feel welcome and appreciated.  
Teachers must recognize differ-
ences among students in a posi-
tive manner.  Teachers should also 
build upon the similarities among 
students and help all students build 
character, self respect, and self 
confi dence.
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Diversity means we all bring unique pieces, but also remembering Diversity means we all bring unique pieces, but also remembering 
we all live in the same fragile environment.we all live in the same fragile environment.
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in the study and receive a print-
out of your results.

Go to the Project Implicit web 
site
http://implicit.harvard.edu/im-
plicit
Select “Demonstration”
Select “Go to the Demonstra-
tion tests”
Select “I wish to proceed”
First, select and complete the 
“Race IAT” IAT stands for 
Implicit Association Test--in 
other words the test looks at 
the way we associate images.
Next, select and complete the 
“Skin-tone IAT”

•

•

•
•

•
•

•

“The only normal people 
are the ones you don’t 

know too well.”
~~Rodney Dangerfi eld

UUnderstanding who we are 
and why we see things the 
way we do is the fi rst step 

toward making diversity part of 
our lives.  This article will focus 
on three activities teachers can 
use at the beginning of the school 
year to give themselves and their 
students the opportunity to learn 
more about each other.

Activity 1--Looking for 
Hidden 
Bias

Most of us 
harbor hidden 
biases.  You 
might think 
you have moved past that kind of 
thing, but researchers call it “men-
tal residue.”  It is the thoughts 
and ideas embedded in our minds.  
Things we grew up with, or 
learned and tried to unlearn--but 
weren’t quite succesful.  Unfortu-
nately these hidden biases can still 
affect or infl uence our reactions to 
others.  Learning about them is the 
fi rst step to removing them.

Psychologists and research-
ers from three universities--the 
University of Washington, the 
University of Virginia and Harvard 
University--have created a simple 
on-line test to determine hidden 
bias.  Their work is called “Project 
Implicit” and the tests are called 
Implicit Association Tests.

If you have a computer and access 
to the Internet, you can participate 

Now what?

Once you have everyone’s results, 
post them on the board anony-
mously.  Remember, this exercise 
is not designed to make students 
feel guilty or “wrong.”  Instead we 
want to  use this as a tool to help 
students understand more about the 
world they live in and those that 
share it with them. 

A simple exercise would be to chart 
the hidden biases revealed and 
discuss, in general, possible reasons 
that would cause these reactions.

After the reasons are listed, move 
on to discuss ways to overcome 
these biases and prevent them from 
being passed to yet another 

generation.
 (Allow 30-45 minutes for discus-
sion.)

Activity 2--The Power of 
Words
This exercise was taken from 
the Teaching Tolerance web 
site, and The Power of Words 
Curriculum.  Complete lessons 
are available at 
http://www.tolerance.org.
Search the site for “The Power 
of Words.”

Create a one page handout as fol-
lows:

Title:  Ethnic Stereotypes
Directions:  Draw a line con-
necting each name on the 
list below with that person’s 
occupation.  You may use each 
occupation only once, there 
will be some left over.
Column 1--Names

Jamal Jackson
Eli Goldstein
Mohammed Al-Saaidi
Alison Running Bear
Jiang Wu
Consuela Garcia
Faiza Shirazi
Naomi Herschlberger
Steve Smith
Twila Sue Poole
George White Feather
Latisha Johnson
Jorge Enriquez
George Williamson
Machiko Matsumoto
Bubba Ray Deere
Shannon Roberts

Column 2--Occupations
Middle manager
Flight Attendant
Truck Driver
Massage Therapist
Corporate vice president

•
•

•

•
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Billy
e

High school teacher
Computer Programmer
Farmer
Secretary
Professional basketball player
Rancher
Oil company executive
Agricultural fi eld worker
Entomologist
Hotel Maid
Homemaker
University professor
Forest ranger
Lawyer
Waitress

Break into small groups
Share responses and look for 
patterns.  Suggested discussion 
questions:

Did many people connect certain 
names with the same occupations?
If so, which names and occupations 
did your group associate with each 
other?  Why?

This is a great activity for helping 
students develop an awareness of 
stereotypes associated with various 
ethnic or regional groups.

Activity 3--Service-Learning

Service-learning combines com-
munity service with classroom 
curriculum to the benefi t of both the 
community and the students.

•
•

Allow your students to survey the 
community and look for “needs,”  
then introduce LIFEKNOWLEDGE 
2 lessons H.S-7, “Using your com-
munity as a learning lab,” or HS-
105, Involvement in Community.”

Next, let your students select a so-
cial issue that needs to be addressed 
in your community.  Working with 
them, allow them to design a com-
munity service project to address 
their identifi ed issue.  Implement the 
plan and complete the service proj-
ect.  Upon completion of the project 
allow class time for students to share 
and refl ect on the benefi ts and chal-
lenges of the project.

Research shows that service-learn-
ing can reinforce skills learned in 
the classroom and improve students’ 
interest in school.  Another benefi t 
shown notes when woven into the 
curriculum, community service be-
comes an effective tool for teaching 
tolerance and reducing bias.

The Northwest Regional Education-
al Laboratory (www.nwrel.org) has 
provided research-based educational 
materials for 40 years.  According to 
their reports, service-learning:

reinforces values of justice and 
compassion;
helps students develop a keener 
awareness of diversity;
improves students’ feelings of 
connection to their community.

By combining lessons learned in 
the classroom with service-learning, 
teachers increase the likelihood that 
students will gain a more nuanced 
understanding of social issues, and 
that they will learn to empower--not 
“help”--marginalized communities.

For more information about how 

•

•

•

to implement service-learning in 
your class, including a “Mulitcul-
tural Service-Learning Planning 
Sheet,” visit the ABCs of Service-
Learning, online at www.teach-
ingtolerance.org/service.

In closing this issue’s Inclusion 
Corner, I hope you will fi nd ways 
to incorporate some of these 
activities in your classes.  The 
students you teach today, are the 
leaders and creators of tomor-
row’s world.  

Your students fall into the cat-
egory we now call “Millennials.”  
There world is different than the 
world of any generation that came 
before them.  They have never 
known life without cell phones, 
computers and chat rooms.  They 
want to learn! We know this gen-
eration as a group has an apprei-
cation for diversity.  As a teacher, 
you can help them expand their 
natural appreciation and help 
them understand that only in a 
world where we are all appreci-
ated for ourselves as individuals, 
not the group we belong to or the 
way we look or the car we drive, 
can we hope to fi nd a safe and 
happy existence.
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were ones that focused on ways of 
making more productive farmers 
instead of students like today. This 
was done by having agriculture 
mechanics classes that focused on 
the engine and implement repair, 
plumbing, electricity, and much 
more. Along with these were the 
production classes that they were 
exposed to, which were connected 
straight to the farm. Whether it was 
crop science or animal production, 
they always focused on making 
the farm a more improved working 
environment. 

Looking at the make-up of this cur-
riculum, you can tell that it strictly 
worked off of an entrepreneurship 
farm – where the student works 
with what they already have. This 
goes to show that all of these types 
of topics covered are there to teach 
the students not only how to be a 
more productive farmer, but also 
to show them how to update the 
farm-place in a more effi cient way. 
They would bring things from their 
farms, which would give the class 
a demonstration from which they 
could all learn. These demonstra-
tions ranged from tearing-down 
a tractor engine to bore the cylin-
ders, to shearing a ewe. 

Starting in the 1960’s, the FFA 
introduced Supervised Agricultural 
Experience (SAE) programs to the 
Agriculture Education classroom. 
This connected the students to a 
workplace, instead of just staying 
on the farm, which exposed them 

to new areas of agriculture. SAE 
is a program that is based on both 
entrepreneurship and placement 
work. Along with this was the in-
troduction of having a record book 
which helped both the farmer and 
the worker keep records of their 
actions and tasks for the future. 
This was also placed into the FFA 
structure in order to allow students 
to compete with their projects at 
the state and national levels. These 
areas range from small animal care 
to diversifi ed horticulture. 

Along with all of the new imple-
mentations of the Agriculture Edu-
cation fi eld, there were also several 
new classes that were added to the 
programs. Instead of just “plain” 
animal production of the 40’s, 
there are now classes such as, 
poultry science, beef cattle produc-
tion, aquaculture, PALS (Partners 
and Active Learning Support), and 
many more. These classes are just 
a refl ection of the ever-growing 
agriculture industry and how it is 
becoming more effi cient everyday. 
Here in Arkansas, who would have 
thought that catfi sh farming would 
be one of the signature aspects 
of Arkansas agriculture, or that 
Arkansas would house many of the 
leading agriculture businesses in 
the world right here in our Natural 
State – Tyson Foods©, Riceland©, 
and many more. All of these areas 
of agriculture are mirrored in our 
classrooms and FFA chapters. 

Today it is common for a student 
to go sign up for classes, and in-
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A Diversifi ed Agricultural Education... A Diversifi ed Agricultural Education... 
comments from a future Agricultural comments from a future Agricultural 

Education TeacherEducation Teacher  

WW“These kids these days 
just don’t understand 

what we had to go through when 
we were younger! We worked 
hard on farms and to make ‘ends 
meet’,” says my grandpa. “Things 
have changed, Pa we don’t learn 
how to just take care of tractors 
and we can do much more than just 
run a tractor. We learn what makes 
cattle different colors, or how to 
get in front of a crowd of a thou-
sand people and not be nervous 
when we a giving a speech,” I 
would say! 

From your great-grandpa to your 
grandpa and all the way down 
to the young students who are in 
agriculture classes today, there is 
a night and day difference in the 
types and variety of topics that are 
taught. Back in the early 1900’s 
when the Smith-Hughes Act 
started the implantation of agricul-
ture classes in the school systems, 
the classes that were taught ranged 
from engines to wood-
working. These classes were fi t for 
the times, and they were classes 
that the students could really get 
involved with. When you look at 
the agriculture classrooms today 
and the one of the 1940’s, it is just 
the same as looking at a new John 
Deere© as compared to a John 
Deere Model “G”©; furthermore, 
there are tons of new areas being 
covered and being introduced that 
our grandparents would have never 
thought about. 
These classes that were taught 

By Kory Dedman
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stead of signing up for animal pro-
duction and agriculture mechanics, 
they are joining leadership, corn 
production, or even small engines. 
These classes are all based off of 
the early century’s curriculum, 
but the only difference is that they 
are a refl ection of the diversifi ca-
tion of agriculture. No matter what 
your grandparents tell you, I can 
guarantee you that when they were 
younger, their grandparents told 
them the same thing; furthermore, 
they were the kids who did not care 
or appreciate things, just as they 
tell us today. As long as agriculture 
continues to change, people and 
industry will change with it. Agri-
cultural Education is just as diverse 
as the people in industry make 
it; if we take this curriculum and 
continue to implement new classes, 
then we will continue to show the 
world that American Agricultural 
Education is the KEY TO THE 
FUTURE!

Kory Dedmon is an
 Agricultural Education 

preservice teacher at 
Southern
Arkansas
University

What Do Your 
Students Look Like?  

How do they fit 
your program?
How Does Your 

program fit them?
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A Look at A Look at 
Diversity Diversity 
from the from the 
PastPast

I I love to dig!  You know, in 
closets and old cupboards, 
anywhere you can fi nd pieces 

of the past.  I have always been fas-
cinated by the connection  between 
what happened then and how we 
behave today.  

My fi rst thought was, “This is the 
diversity issue--so fi nd an article 
about the merger between NFA & 
FFA!”  I thought I had experienced 
a near genious moment--but fi nd-
ing that article was more diffi cult 
than I imagined.  The merger 
became offi cial July 1, 1965.  How-
ever, it was not until the November 
1965 issue that I found this article 
on one of the last few pages.  I sup-
pose humankind has always been 
slow to adopt change. Enjoy this 
piece from the past, you may fi nd 
more than one nugget of wisdom 
within.

found by Billye Foster
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To Be or Not To Be...To Be or Not To Be...

place of the 21st century is truly 
a global workplace, then racial, 
cultural and ethnic diversity are a 
fact of life in ways we could only 
imagine a few short years ago.  As 
Thomas Friedman suggests in The 
World Is Flat, the economy of the 
21st century is an economy without 
borders where workers must deal 
with fellow workers from every 
continent.  Now, that’s diversity!

Ethnic and racial diversity are only 
part of the diversity equation.  The 
Equal Employment Opportunity 
law defi nes diversity in terms of 
gender and race, as well as, age, 
ethnicity, national origin, religion 
and disability (Carnevale and Stone, 
1995).  When one considers that the 
workplace of the 21st century is a 
global workplace, it is obvious that 
the workplace is diverse in terms of 
race, gender, age and religion.  Less 
obvious may be disability diversity.  
According to the Survey of Income 
and Program Participation 32.1 
million people or 18.7% of the U.S. 
population between the ages of 15 
and 64 have a disability.  Nearly 
nine percent of these disabilities are 
severe (McNeil, 1997).

Diversity in schools and the work-
place is a given in the 21st century.  
Educators can choose to recognize 
this reality and prepare students for 
success or ignore it at their own per-
il and that of their students.  Educat-
ing students to work successfully in 
this environment is the job of every 
career and technical educator just 
as it is their job to teach technical 
skills.  

Designing curriculum and Designing curriculum and 
instructioninstruction
  
Providing appropriate diversity 
education begins with curriculum 
and instruction.  It also involves 
instructional personnel, student re-
cruitment activities and the make-up 
of the FFA leadership team.  With 
regard to curriculum, the literature 
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by John Mulcahy

IIn Shakespeare’s Hamlet, the 
Prince of Denmark famously 
asks the question, “To be or 

not to be?”  When it comes to the 
value and importance of embrac-
ing diversity in career and techni-
cal education (CTE) programs, in 
general, and agricultural education 
programs, in particular, the ques-
tion is very much the same:  To be 
or not to be?  Do CTE educators 
choose to embrace diversity and 
enable their programs to sur-
vive or do we choose, instead, to 
believe that we are living in a non-
pluralistic society and, as a result, 
condemn our programs to certain 
extinction?  

Facts about diversityFacts about diversity
The schools of the 21st century 
are already a racially and ethnical-
ly diverse place. Currently, 36% of 
the children in U.S. public school 
are racial and ethnic minorities.   
By many estimates half of all 
school age children will be racial 
and ethnic minorities by the year 
2020 (U.S. Census Bureau, 2000).  

The workforce of the 21st century 
is diverse as well.   Currently, 
racial and ethnic minorities com-
prise 28% of the U.S. population 
(U.S. Bureau of the Census 2000).  
It is projected that nearly one third 
of the U.S. population will be eth-
nic and racial minorities by 2020.  
More recent statistics confi rm this 
trend.  The U.S. Census Bureau 
reported in 2005 that Texas is a 
majority-minority state.  Texas 
follows on the heels of Hawaii, 
New Mexico and California.  Five 
more states will soon be major-
ity-minority states—Maryland, 
Mississippi, Georgia, New York 
and Arizona (Reese, 2005)
Ethnic and racial diversity is a fact 
of life in the 21st century work-
place.

If one considers that the work-

is well populated with reports on 
what students need to know, be and 
do in order to be successful in the 
new workplace.  The list of skills 
as reported by the Partnership for 
21st Century Skills is typical.  It 
includes:

Core subjects and 21st century      
themes...

Learning and innovation skills
Creativity and innovation skills
Critical thinking and problem 
solving skills
Communication and collabora-
tion skills
Information, media and technol-
ogy skills
Information literacy skills
Media literacy skills
Information and communication 
technology literacy
Life and career skills
Flexibility and adaptability
Initiative and self direction
Social land cross-cultural skills
Productivity and accountability
Leadership and responsibility  
(Partnership for 21st Century 
Skills, 2007).

This list, like all such lists, includes 
references to “cross cultural” and 
“collaboration” skills.  Any agricul-
ture instructor will look at this skill 
list and recognize that agricultural 
education and the FFA are well po-
sitioned to address these skills.  The 
LifeKnowledge curriculum, alone, 
provides the curriculum instructors 
need to meet many of these skill de-
mands.  However, many instructors 
will suggest that in the struggle to 
teach recordkeeping, plant science, 
animal science, agricultural me-
chanics and more, the time to teach 
LifeKnowledge skills is sparse.  
Perhaps our priorities in terms of 
curriculum and instruction need to 
be readdressed.  We undoubtedly 
need to give greater attention to 
these “soft” skills.

Instructional practices can also 
contribute to success in diversity 

•
•
•

•

•

•
•
•

•
•
•
•
•
•
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To Be or Not To Be...

Diversity in a larger Diversity in a larger 
contextcontext
Thus far, this article has ad-
dressed diversity as a matter of 
ethnicity, gender and special 
populations.  Ultimately, how-
ever, diversity is a much larger 
issue.  Hayles (1996) suggests 
that diversity is “all the ways in 
which we differ”.  Ultimately, 
embracing diversity involves 
valuing those who have differ-
ences of thought.  It involves 
embracing all children regard-
less of their dress, hairstyle, 
race, ethnicity or other differ-
ences.  It involves refl ecting on 
the overt and covert policies and 
practices employed in agricul-
tural education programs and 
asking:  Do we erect barriers 
that prevent certain groups of 
students from participating in 
our program?  If so, what can be 
done to remove those barriers?

Live or die?Live or die?
Embracing diversity is not an 

education. Academic integration 
projects can increase equity.  Berry-
man et al. (1992) report that integra-
tion helps offset stratifi cation and 
discrimination in schools. Engaging 
in thematic units of instruction that 
cut across broad curricular areas can 
bring students together who might 
not otherwise mingle.  Team 
teaching and the formation of 
smaller learning communities can 
do the same.

For additional ideas about bringing 
diversity to curriculum and instruc-
tion visit:

The National Coalition for Eq-
uity in Education at 
http://ncee.education.ucsb.edu
EdChange at 
www.edchange.org
The National Center for 
Research on Cultural Diversity 
and Second language 
learning at 
www.ncela.gwu.edu/pubs/
ncrcdsll/edall.htm

The face of agricultural The face of agricultural 
educationeducation
In addition to curriculum and 
instruction, agricultural education 
instructors must also work with 
administrators and teacher trainers 
to examine who teaches agricultural 
education in the K-12 system.  Only 
15% of the K-12 public school 
teaching force is non-white (Re-
ese, 2005).  While we have made 
signifi cant inroads in gender equity 
within the agricultural education 
profession, much remains to be 
done in terms of bringing people 
of color into our ranks.  The racial 
and ethnic make-up of the teaching 
profession should refl ect the make-
up of the general population.

Student recruitment and Student recruitment and 
FFA leadershipFFA leadership
The structure of agricultural educa-
tion programs, particularly with 
regard to student recruitment 
strategies and student leadership, 
must also be examined.  In terms 
of recruitment, it is again important 
to set as a goal that our programs 
refl ect the diversity of our own 
schools.  In designing recruitment 
strategies, student leaders should 

•

•

•

be charged with researching the racial, 
ethnic, gender and disability diversity 
of their own school.  The data gathered 
from this research should then serve 
as a basis for designing a recruitment 
program.  What strategies will be neces-
sary, for example, to ensure that the 
racial make-up of the local agricultural 
education program refl ects that of the 
school?  The literature includes many 
strategies, but they certainly include us-
ing children of diverse racial and ethnic 
backgrounds for actual recruitment 
activities.  Children want to belong to 
organizations that have other children 
who are like them.

The structure and make-up of the stu-
dent leadership of FFA chapters should 
also be examined.  Does the leadership 
team refl ect the diversity of the school?  
While chapter elections often defi ne 
the make-up of the executive commit-
tee, it is possible to expand the team by 
strategically selecting FFA committee 
chairmen for standing and ad hoc com-
mittees.  Children of various back-
grounds will bring different perspectives 
to the leadership team that will improve 
recruitment activities and the general 
quality of the organization.

Does your classroom speak to all languages in your community?
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the Work Force.  The Highlight 
Zone: 
Research @ Work.  Retrieved Au-
gust, 2007 from www.nccte.com.

option.  As was suggested at the 
beginning of this article, U.S. 
schools and the workplace of the 
21st century are diverse places.  If 
agricultural education programs 
are not diverse places as well, and 
if as educators we do not do all we 
can to prepare students to thrive 
in an atmosphere of diversity, then 
we have condemned our programs 
to certain death and our students 
to certain failure.  We must make 
a choice:  Live or die.  To be or 
not to be….that is the question.
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How can you be sure All of your 
students’ multiple intelligences 
are being tapped? Try out this 
simple inventory for Verbal-
Linguistic Intelligence.  If you 
are utilizing at least 6 of the list 
below, you aren’t doing too bad!

choral speaking
declarizing
storytelling
retelling
speaking 
debating
presenting
reading aloud
dramatizing
book making
nonfi ction reading
researching 
listening
process writing
writing journals

Do you use the E-moments in-
troduced in Strategies for Great 
Teaching, by Mark Reardon and 
Seth Derner?

The LIFEKNOWLEDGE series 
of lessons has E-moments (En-
gagement moments) embedded 
throughout but these tools can 
also be used in any lesson or 
laboratory you teach. Reaching 
the multiple intelligences of all 
your students is one way to make 
an inclusive classroom.

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Read More Read More 
About It....About It....
For more information on in-
clusive learning and diversity, 
visit the following web sites 
on the Internet.

Defi ning Multicultural 
Education

htt://edchange.org/multicul-
tural/initial.html

Multicultural Pavilion
 http://www.edchange.org/
multicultural/

Inclusive Teaching
http://www.open.ac.uk/inclu-
siveteaching/pages/inclusive-
teaching/index.php

•

•

•
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DDuring our annual AATA 
(Arizona Agricultural 
Teachers Association) 

conference in July, one of our vet-
eran teachers was asked to address 
the body about the need to increase 
diversity in our FFA chapters.  As 
he discussed the importance of 
serving a variety of students in 
our programs, I began to ponder if 
our chapter was on the right track.  
What does diversity entail? – Race, 
Socioeconomics, Learning Abili-
ties.  After reviewing the school 
demographics, I quickly realized 
that our Agriscience classes’ en-
rollment nearly mirrored those of 
the schools, in all categories.  

Below is a list of items that 
have worked in several chapters, 
increasing the opportunity for 
diversity in agricultural education 
programs:

Treat all students as 
human beings 
Once students enter the public 
school system, they are given a 
student identifi cation number, 
along with a schedule that tells 
them where to be and when.  Some 
feel as if their entire identity is at 
jeopardy. As teachers, we should 
focus on the students as if we were 
in their shoes.  Mix things up and 
keep them excited about coming 
into your classroom.  Greet the stu-
dents at the door with a smile and 
handshake.  Show the students that 
you generally care by asking about 
their weekends and attending their 
sports and musical events.  When 
your students turn in their student 
information sheets, read them; 
refer to their interests as often as 

you can throughout your lessons, 
SAE visits, and FFA activities.  

Recruitment
 Most agricultural education 
programs have that one key 
recruitment activity that has been 
perfected by years of practice.   
Take the positive aspects of that 
activity and apply them to sev-
eral, smaller activities that will 
address the need of a variety of 
students.  For example, target the 
academically successful students 
by explaining how your program 
can benefi t and prepare them for 
college admissions and scholar-
ships.  Visit the band and choir 
kids, offering the opportunities 
they have for performing at local 
events and auditioning for the 
National FFA Choir and Band, as 
well as the talent show. 

Encouragement  
Maslow’s Hierarchy of Learn-
ing tells us that all students need 
to belong.  What an amazing 
opportunity we have to nurture 
that sense of belonging in all of 
our students.  After determining 
their interests and/or talents, ap-
proach the students and ask them 
to join the aquaculture team 
or to develop and maintain the 
chapter website.  We also need to 
remember to provide encourage-
ment in the classroom.  Expect 
each student to do their best and 
praise them when they do.  As 
you visit each student for their 
SAE’s, provide advice as to how 
they can improve their projects.  
It is important to remember that 
all students want to succeed. 

Classroom 

Create an environment that is 
welcoming to all students.  It is im-
portant to be aware of the various 
cultural and religious differences 
that our students have.  Make sure 
that all posters, quotes and pictures 
are non-discriminatory.  Also, as 
students use their creativity while 
participating in learning activities, 
display those items along the walls 
in your classroom.  This shows 
that you appreciate their efforts.  
Finally, when a student is at a loss 
when it comes to starting an SAE, 
guide them through the appropri-
ate steps to chose an SAE area and 
encourage them through the entire 
process.

The above are simple tasks that a 
teacher can do everyday to in-
crease the chances of their students 
feeling comfortable, successful and 
important.  As a result, all students, 
whether they are African American 
or Mexican American, a jock or 
a musician, all will enjoy being a 
part of your agricultural education 
program. 

by Davida Molina

Davida Molina is an 
Agriscience teacher at Flowing 

Wells High School in 
Tucson, Arizona
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Alison Gentry.................................. March/April 2007
Inclusion Corner
Billye Foster.................................... March/April 2007

Research is to Practitioners, as Logic is to 
____________________.

Research--What is the Point?
Billye Foster.........................................May/June 2007
Research is to Practitioners as Logic is to Detectives.
Gary Moore..........................................May/June 2007
Critical Thinking and Cognition:  Questions that 
Enhance Cognitive Development
M. Susie Whittington...........................May/June 2007
Research Cafe~The Salad Bar
Nancy Gruden Schuck.........................May/June 2007
How to Become an Effective Consumer of Research 
in Agricultural Education
K.S.U. Jayaratune...............................May/June 2007



26 The Agricultural Education Magazine

Using Research to Build Competitive Career 
Development Events
John Rayfi eld.......................................May/June 2007
Determine Your Program’s Direction:  Conduct a 
Needs Assessment
Melanie Sanborn and John Ewing.......May/June 2007

THE AGRICULTURAL EDUCATION MAGAZINE
2008 THEMES

Will appear in the September/October 2007 Issue

How the Magazine Originated
(Excerpt from the fi rst issue of the Magazine, January 1929)

DDuring the annual conference of the Central Region 
at Des Moines in April 1928, representative of the 
Meredith Publishing Company of that city ex-

pressed a desire to give some sort of assistance to the cause 
of agricultural education.  It occurred to certain members of 
the conference that the company might be willing to assist 
with a teachers’ publication.  The company’s managers were 
approached and before the close of the conference a pro-
posal for publishiing was submitted to a committee from the 
conference, headed by Z. M. Smith of Indiana.  The confer-
ence unanimously approved the proposed arrangement and 
authorized a continuance of the committee, instructing it to 
bring the matter before the professional people of the other 
regions.

The committee then outlined a proposed set-up for the man-
agement of the project.

An editing-managing board was tentatively suggested, to 
serve for one year, and from its numbers there was chosen an 
editor, a consulting editor, and a secretary-treasurer.
The chairman of the regional committee then submitted to 
each member of the executive committee of the American 
Vocational Association the proposal of the publishers and 
the committee’s proposal as to managing personnel for the 
fi rst year.  All members but one of the executive commit-
tee responded and all who answered were favorable to both 
proposals.

The committee then proceeded to sound out the state super-
visors of agricultural education.  All of these men responded 
and none objected to the arrangement.  Most supervisors 
were enthusiastic in its support, and the estimates as to 

probable number of subscribers from their own states 
indicated that the project would succeed.
......

The orgininal Board of Editors included:  Paul W. 
Chapman, State Director of Vocational Education for 
Georgia; R. W. Gregory, Itinerant Teacher Trainer 
for Indiana; R. W. Heim, State Director of Vocational 
Education for Delaware; J. H. Pearson, Nebraska State 
Supervisor of Agricultural Education; H. M Skidmore, 
Teacher Trainer, Agriculture, University of California, 
Davis; W. F. Stewart,  Head of Department of Agri-
cultural Education, The Ohio State University; Z. M. 
Smith, State Director of Vocational Education, Indi-
ana; H. M Hamlin, Associate Professor of Agricultural 
Education a the Iowa State College; and F. E. Moore, 
State Director of Vocational Education, Iowa.

The 2007 Managing & Editing Board

Allan Sulser, NAAE President, Agricultural Educa-
tion Teacher, Utah
Heather Dye, State Supervisor, Agricultural Educa-
tion, Nevada
John Ricketts, Assistant Professor, Agricultural Edu-
cation, the University of Georgia
Jamie Cano, former Editor, Associate Professor, Agri-
cultural Education, The Ohio State University
Billye Foster, Editor, Associate Professor, Agricultural 
Education, the University of Arizona
Jay Jackman, NAAE Executive Director, Business 
Manager for the Magazine, Kentucky
Larry Case, Chief Executive Offi cer and Advisor, 
National FFA Organization, Alexandria, VA.
Tony Small, Education Division Director, National 
FFA Organization, Indianapolis, Indiana

A Research Primer for Agricultural Education
Gary Moore.........................................May/June 2007
I Want to be One of “Those” Teachers--
How Do I Do It?
David Jones........................................May/June 2007
Inclusion Corner
Billye Foster........................................May/June 2007
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Author Index--Volume 79
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Alston, Antoine....................................July/August 2006
Bajema, Duane.........................September/October 2006
Baker, MeeCee............................January/February 2007 
Barr, Brandon..............................January/February 2007
Black, Baxter.......................................March/April 2007
Boeder, Tim..............................September/October 2006
Brock, Cassie..............................January/February 2007
Brown, Debbie.........................September/October 2006
Bushong, Ginnie......................September/October 2006
Cano, Jamie........................................July/August 2006, 
....September/October 2006, November/December 2006
Collins, Jim.................................January/February 2006
Crawford, Harold R..............November/December 2006
Dal Molin, Christa...............................July/August 2006
Dambeck, Abigail................................July/August 2006
Day, Paul...............................November/December 2006
DeShazo, Becky...................................July/August 2006
Diemler, William (Buddy)..........January/February 2007
Duncan, Dennis........................September/October 2006
Elliot, Jack....July/August 2006, January/February 2007
Ellis, Katie................................September/October 2006
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Foster, Billye.......................................July/August 2006, 
.....................January/February 2007, March/April 2007, 
.................................................................May/June 2007
Foster, Daniel......................................July/August 2006, 
...........September/October 2006, January/February 2007
Frederick, Craig.......................September/October 2006
Fritz, Carrie..............................September/October 2006
Gentry, Alison.....................................March/April 2007
Giustino, Joey James................September/October 2006
Gruden-Schuck, Nancy...........September/October 2006, 
.................................................................May/June 2007
Harlin, Julie..............................September/October 2006
Henson, Don........................................March/April 2007
Husmann, Dann........................September/October 2006
Hutchinson, Karen......................January/February 2007
Jayaratune, K. S. U..................................May/June 2007
Jones, David............................................May/June 2007
Keel, Charles........................November/December 2006

Key, Jimmy.........................................March/April 2007
Krebs, A. H...........................November/December 2006
Larison, Jason..............................January/February 2007
Larke, Patricia J...................................July/August 2006
Larke, Alvin, Jr....................................July/August 2006
Lee, Jasper............................November/December 2006
McCormick, Floyd G...........November/December 2006
McGregor, Kyle..................................March/April 2007
Miller, W. Wade.......................September/October 2007
Molina, Quintin....................................July/August 2006
Mooney, Hugh.....................................March/April 2006
Moore, Gary.........................November/December 2006, 
.................................................................May/June 2007
Olsen, Les.............................November/December 2006
Pavelock, Dwayne...............................March/April 2007
Peak, Jason...............................September/October 2006
Park, Travis..............................September/October 2006
Parr, Brian................................September/October 2006
Persons, Edgar......................November/December 2006
Peterson, Linda A........................January/February 2007
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Reed, Warren........................November/December 2006
Ricketts, John...........................September/October 2006
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Stewart, Bob R......................November/December 2007
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Tarpley, Rudy S...........................January/February 2007
Torrance, Nathan.........................January/February 2007
Velez, Jonathan.......................September/October 2006, 
.............................................................March/April 2007
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Warmbrod, J. Robert.............November/December 2006
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Warren, Chastity...................................July/August 2006
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......................January/February 2007, March/April 2007
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IIn an effort to continue to improve the quality of the magazine and cover the rising cost of production, The 
Agricultural Education Magazine will increase subscription rates for the fi rst time since June 1994 when 
rates increase from $7.00 per year to $10 per year. Beginning in January of 2008, subscription rates will 

increase as follows:
Domestic rate  $15 (including mailed copies and password access to issues archived   
     on the web)
Domestic rate  $12 (hard copies only)
Domestic rate  $10 (digital access only--password entry)
International rate  $22
Institution bulk rate $7

The Agricultural Education Magazine has served the profession of agricultural education for eighty years.  
It has documented the history and evolution of an educational system with humble beginnings in Des Moines, 
Iowa that is now recognized as the premiere educational systems in the world.  The Editing & Managing 
Board offer our thanks to the subscribers and practitioners that have helped make this publication an integral 
part of the profession. 

•

•
•
•
•

THE AGRICULTURAL EDUCATION MAGAZINE
2008

Subscription Rates to Increase


