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     EDITORIAL

It’s about the Journey...
By Billye Foster

Billye Foster is a 
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Arizona and is 
Editor of 
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“It’s about the journey--“It’s about the journey--
mine and yours--and the mine and yours--and the 
lives we can touch, the lives we can touch, the 
legacy we can leave, and the legacy we can leave, and the 
world we can change for the world we can change for the 
better.”better.” ~Tony Dungy, Quiet 
Strength

Have you read the 2007 NFL 
Coach of the Year’s book, 
Quiet Strength?  If not, you 

should.  I think it will resonante with 
all those who dedicate their lives to 
the development of the future--to
all teachers.

We spend a lot of time 
in this profession dis-
cussing what we 
should change, 
what should be 
d o n e  b e t t e r, 
hashing and re-
hashing every 
step along the 
almost hundred 
year-old path of 
Agricultural Edu-
cation.  I say “hun-
dred year-old” based 
on the Smith-Hughes Act, 
but in reality the education of 
and about agriculture is as old as 
this world itself.  When did all of us 
NOT need to know and understand 
where our basic sustenance comes 
from?

Interestingly, we have come to dedi-
cate the July/August issue to matters 
connected to diversity and inclusion.  
I know why we do this--because 
we are trying to make up for lost 
time.  However, I also fi nd it ironic 
that we should need to do so.  How 

pompous a profession are we, that 
we could ever choose who should 
and should not be allowed to learn 
about the subsistence of life?  Just as 
education about agriculture has gone 
on for eons, all peoples of the world 
have studied it.  I think that is why 
I like the Tony Dungy quote at the 
beginning of this piece so well.   It is 
not about us or them.  It is not about 
one civilization conquering another.  
It is about individuals. 

Each of us comes into the world 
with a gift.  Sometimes it is hard 
to discern what that gift is for 
years, but we all have one.  In 

m a n y 
cases we may 

have more than one gift, should we 
choose to utilize them.  Those of us 
in education have been given the 
gift of the future.  We have it within 
our power to help future generations 
reach their potential--one student 
at a time.  Again, this gift does not 
come with directions noting we are 
only supposed to help “special” 
groups.  Our gift does not come 
with a card that says, “Do Not Open 
Unless You Are _____.”  The true 
beauty of our gift is the fact that it is 

for everyone.  Our job is to share it 
with as many people as possible!

Many years ago, Dr. Robert Terry, 
Sr. soothed the worries of an anxious 
graduate student with a simple truth.  
His advice went something like this, 
“It doesn’t matter what other people 
think about you, what matters is that 
when you look in the mirror each 
day, you feel good about the person 
you see.”  Being an exceedingly 
wise man, Dr. Terry knew that in our 
heart of hearts we all know when we 
have done the right thing.

This leaves us with a a few ques-
tions:

What legacy will we leave for 
the future of Agricultural Edu-
cation?

How many lives will we touch 
along the way?

And, when we are gone, will we 
leave this world a better place?

As educators we are in a unique 
position to be able to answer the 
questions positively.  Let’s hope at 
the end of the day, we can all look 
in the mirror and say our journey did 
make a difference!

•

•

•

Center photo courtesy Caryn 
Hoerst.
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by M. Susie Whittington

THEME EDITOR COMMENTS

Leadership Opportunities for Underrepresented Leadership Opportunities for Underrepresented 
Populations:  Populations:  Here’s What We Are Doing!Here’s What We Are Doing!

I I anxiously accepted Dr. Fos-
ter’s offer to solicit authors 
for, “Leadership opportuni-

ties for underrepresented popula-
tions--What are YOU doing?”, 
because I was internally nagged 
by a previous professional in-
cident, and I wanted to explore 
it more thoroughly. Here it is…

In June 2007, participants arrived 
from across the country to formally 
engage in agricultural education’s 
most courageous and demanding 
adventure to date: 10x15—10,000 
quality programs by 2015. How 
exciting!! I prepared for the mul-
tiple-day event by pondering ear-
lier American industry comebacks 
and how those industry comebacks 
were orchestrated. I thought about 
how the industry leaders must 
have brainstormed unexplored 
possibilities, contemplated the 
what-ifs, and examined new, un-
tapped, diverse audiences and ven-

ues. Consequently, I arrived at the 
meeting prepared for brainstorm-
ing, contemplating, exploring.

Imagine then, my disbelief, when 
during a coffee-break from the 
meeting, it was suggested to me 
privately that, “we have diversity, 
we have black and white cows”. All 
I could think was, “during a criti-
cal period in our history, when we 
again, are perched at the threshold of 
making a difference in education in 
America, did I really just hear that”? 

My next thoughts caused me to 
think about the opinions of our 
profession collectively, and that’s 
where the internal nagging began. 
Fortunately, the July/August 2008 

issue of The Agricultural Educa-
tion Magazine offers assurance to 
me that the June, 2007 quote was 

an isolated incidence rather than 
a collective professional opinion. 

In collecting and reading the arti-
cles for this issue, I learned, how-
ever, that I am not the only person 
in the profession who is wrestling 
with our homogeneity. Jamie Ca-
no’s article is revealing. He, too, 
will be encouraged by reading 
that which the authors of this is-
sue are advocating for our profes-
sion. Here’s what we are doing!

When Dr. Cano reads that middle 
school teachers like Caryn Hoerst 
are taking students back to our 
hands-on, problem-solving roots as 
a means for reaching every diverse 
learner in her classroom, he will 
be pleased. Then, read and think 

M. Susie Whittington
is an Associate Professor at The Ohio State University

Are you serious?  We already have black & white cows????
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Leadership Opportunities for Underrepresented 
Populations:  Here’s What We Are Doing!

November/December 2008

Theme Editor:   Julie Harlin     j-harlin@tamu.edu
    Associate Professor & Teacher Educator
    Texas A & M University
    Dept. of Agricultural Leadership, Education & Communication
    2116 TAMU
    College Station, Texas  77843

If you could do it all over again, what would you change?

Preparing the next generation of Agricultural Educators is a daunting responsibility.  
Times and methods change continually.  How do you know which practices should be 
kept and which should be changed or replaced?  This issue seeks to ask the practitioner 
in the fi eld what worked (and still does) for them, and what do they wish had been part 
of their preparation.

THE AGRICULTURAL EDUCATION MAGAZINE
2009 THEMES

Will appear in the September/October 2008 Issue

about the applications for Bellah, 
Griffi n, and Neal’s F.A.I.R idea -
-a traditional agricultural setting 
used to attract nontraditional stu-
dents to agricultural issues. Finally, 
for teacher educators, explore the 
endless possibilities for our profes-
sion when we apply English and 
Alston’s ACE model to preservice 
teacher education programming.

For those programs with a leadership 
development focus, readers may 
want to start reading this issue with 
the Ghimier and Martin article. The 
authors remind us that the culture 

in which we live and work infl uences 
our approach to developing programs. 
Consequently, they offer guidelines 
for stretching us into program devel-
opment from a broadened perspective.  

When college administrators like 
Tim Nichols are targeting Native 
American populations for their post-
secondary programs, I am encour-
aged for the long-term health of our 
profession. When university leaders 
like Deb Ballam and Eunice Horn-
sby are investing personal energy and 
resources into intensive efforts for 
preparing underrepresented popula-

tions to be university adminis-
trators, we are in good hands.

I am pleased that my internal 
nagging has been resolved—our 
profession is actively creating 
and implementing recruitment 
and retention programs for un-
derrepresented populations. I en-
courage you to read this inspiring 
issue of The Agricultural Edu-
cation Magazine, and then ask 
yourself, “What am I doing?”
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THEME  ARTICLE

By 
Kimberly Bellah, Kady Mayfi eld & Dana Neal

A  A  F.A.I.RF.A.I.R  Leadership Approach to Engage   Leadership Approach to Engage 
UnderrepresentedYouth in UnderrepresentedYouth in 

Agricultural EducationAgricultural Education

What so many future teachers, at 
that stage, fail to consider is the 
abundance of students left at home, 
under the guidance of a substitute, 
who did not choose to participate, 
travel, or compete. So: In their 
teacher preparation program 
and in-service experiences, have 
they learned to be inclusive 
o f  those  “non- t radi t ional , 
alternative, atypical” students? 

Every state faces the dilemma 
of ensuring that agricultural 
education program enrollments 
mirror the overall makeup of the 
state’s student population. Texas 

is no exception! In a state known for 
its participation in stock shows, even 
those “traditional” events are taking 
baby steps toward helping agricultural 
science teachers provide experiences 
that are inclusive of all students.

This past fall, Leadership F.A.I.R. 
was implemented to appeal to a 
diverse range of students; 100 
students from a rainbow of ethnic 
backgrounds, males and females, 
worked together at the State Fair of 

Texas, in Dallas, to develop a 
better understanding 

of their place in 
a g r i c u l t u r a l 
education. Yes, it 

was held at the 
fairgrounds 
during the 
annual stock 

show, but this 
fair was all 

about students 
“ F i n d i n g 
A g r i c u l t u r e 
Interesting and 
R e w a r d i n g ” 

in a leadership 
a t m o s p h e r e .

Kady Mayfield 
and Dana Neal, Delta Conference 
graduates, escorted two schools to 
the Leadership F.A.I.R. Each of 

these teachers realizes that they teach 
entire classes of students – not simply 
a team of four or fi ve. To their credit, 
they continually focus on improving 

NNon-traditional. Alternative. 
Atypical. These words are 
tossed about somewhat 

cavalierly in agricultural education 
to describe those students who 
are from non-farm, non-rural, low 
socioeconomic, and ethnically 
diverse backgrounds. So: Who 
really is the “non-traditional, 
alternative, atypical” agricultural 
educa t ion  s tuden t  today?

Many agriculture teachers 
pursue teaching because they 
themselves enjoyed the 
events and activities in 
which they participated 
as high school 
a g r i c u l t u r e 
students. The 
fond memory 
of traveling 
d o w n  t h e 
road to Career 
Development 
Events (contests 
t o  t h e  m o r e 
seasoned teacher) 
or stock shows 
in dual-wheeled 
t r u c k s  w i t h 

overloaded trailers, infl uenced many 
teenagers to consider teaching. 
After all, who wouldn’t want to 
have that much fun in their career?

Photo 
courtesy Becky DeShazo, Crowley ISD Agricultural Science Teacher. 
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A  F.A.I.R  Leadership Approach to Engage 
UnderrepresentedYouth in 

Agricultural Education

Continued on page 8

their teaching skills, so that their 
students are best served at all levels 
of the educational accountability 
game, inclusive and respectful of all 
abilities, colors, and cultures. These 
teachers seek to use their students’ 
differences to build strength inside 
their classrooms and programs.

Mayfi eld’s North Crowley students 
came away from Leadership F.A.I.R. 
with some interesting experiences and 
refl ections. According to Mayfi eld:

“We had students of many 
different races and socioeconomic 
classes attend this conference to 
try and expand their horizons on 
what agricultural education and 
FFA can do for them. Richie 
Guerra and Bryce Groves both 
said that the Leadership F.A.I.R. 
created more of a passion and fi re 
that made them want to be better 
leaders, and excel in all areas 
of agricultural education.  This 
FAIR also implanted the urge 
for my students to become more 
involved in the chapter and in 
any opportunity given to them.”

As a suburb of Fort Worth, North 
Crowley students also discussed 
how they learned that they can 
help their teachers out in many 
ways by stepping-up and being 
leaders.  During the conference, 
the students realized there were 
many different types of facilitators 
putting on the conference, which 
made them feel comfortable and 
able to excel. Students indicated that 
seeing successful former students 
from varying socioeconomic 
standards and races, and hearing 
their fi rsthand stories, opened their 
eyes at what they can offer the FFA, 
and what the FFA can offer them.  

“Our chapter works very hard to try 
and break the ‘stereotype’ through 
recruitment, and diverse activities, 

but even though we are very active 
on our campus, and our organization 
is multicultural, we still have trouble 
breaking through,” said Kady. “Once 
we get them in the classroom as an 
elective, we strive to make things fun 
and advantageous to each and every 
individual.  We have found that if 
we make the meetings and activities 
entertaining and applicable, then 
they want to come and participate.”   

Mayfield also finds, through 
conversations with her students, that 
attending events outside of the local 
level is not comfortable for those 
who do not fi t the traditional picture 
of an FFA member. As such, Kady 
fi nds that a major part of keeping her 
students involved is by building great 
relationships with them, and through 
continual encouragement of them.  

Dana Neal, from Palestine, Texas, 
wrote that she did not bring students 
to the Leadership F.A.I.R to increase 
the diversity of her program, but 
brought them because diversity 
is simply a fact in her day-to-

day interactions with students.

“When looking at my classroom 
to inspect whether it reflects the 
diversity found in the surrounding 
community, one would find that 
it passes. Within the walls of my 
agricultural education haven, and 
within the membership of our 
growing FFA chapter, there are 
members of all sorts,” said Neal. 
“One would find young ladies, 
young men, Christians, Atheists, 
Agnostics, skater kids, cowboys, city 
kids, athletes, future cosmetologists, 
book worms, black belts in karate, 
mechanics, Caucasians, Hispanics, 
a Filipino, a Puerto Rican, African 
Americans and those who are a 
mixture of two, like myself. It is 
understood that the classroom refl ects 
and respects many cultures, but it is 
also well known that this particular 
classroom has a culture all its own.”

Neal indicates that she does not like 
the term melting pot because, “In 
a melting pot, there is something 
brewing all the time. Even worse, 
after a period, everything in the 
pot loses its identity and becomes 
the same. I want my classroom of 
leaders to have one culture they 
can identify with, but I never want 
to diminish the qualities that each 
student brings with them as part of 
their home cultures,” said Neal. “I 
want my students to shoot for the 
sky! The night sky is the culture 
of my classroom. The background 
is colored National Blue and this 
is the culture of which we are 
all a part. Within that common 
identity, there are teams that make 
awesome constellations and there 
are shining stars I call students 
– all different and all beautiful.”

Te a c h e r s  s h o u l d  s e e k  t o 
p r o v i d e  o p p o r t u n i t i e s  t h a t 
appeal to all students, such as 
the Leadership F.A.I.R., where 

“We have 
found that if we 
make the meet-
ings and activi-
ties entertaining 
and applicable, 
then they want 
to come and 
participate.”
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students are challenged to become 
leaders, acknowledging typical 
characterizations of leadership in 
the FFA, but then working in teams 
to create new portraits of leaders in 
this and other youth organizations. 
Neal offers this interesting advice 
for building an inclusive program:

“The main thing that is imperative, if 
a teacher wants to develop a program 
that is culturally diverse, is to never 
judge a book by its cover or by the 
books on the shelf around it.  As 
agriculture teachers, we meet a lot of 
family members. It is easy to think 
that apples don’t fall far from the 
trees, but you must remember that 
an apple can fl y if somebody takes 
the time to pick it up and project 
it in a meaningful direction,” said 
Neal. “I cannot make them into 
what I want them to be, but I can 
certainly mold them. However, the 
melting pot has not coagulated them 
into one particular substance, so 
in order to mold them, I must take 
into account what they are made 
of and use their unique qualities to 
fashion a leader who will shine in 
the dark. National Blue is just not 
the same without all those stars.”

Photo courtesy Becky DeShazo, Crowley ISD Agricultural Science 
Teacher. Crowley, Texas.

Kimberly Bellah is an
Assistant Professor at 
Tarleton State University

Dana Neal teaches Agricultur-
al Science at Westwood High 
in Westwood, Teas

Kady Mayfi eld teaches Agricultural 
Science at North Crowley High 
School, Crowley, Texas
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Cultivating Seeds for the FutureCultivating Seeds for the Future

THEME  ARTICLE

by Caryn Hoerst

CCurrent statistics about the 
membership of students 
in the National FFA, the 

premier leadership and student 
organization associated with 
agricultural education, alarmed me 
as I traveled 600 miles from my 
home in Ohio to teach a population 
of severely underrepresented 
students in rural Virginia. According 
to the 2007 National FFA data, 
only four percent of the nation’s 
nearly 500,800 FFA members 
are African American students. 
Upon arriving at my teaching 
destination, I discovered that fi fty 
percent of my students were of 
that small, national percentage. 

From the fi rst day of school, the 
perceptions my diverse students had 
about agriculture were grim. Terms 
like “farmers,” “rednecks,” and 
“hicks” were all the students could 
use to describe the people they knew 
in the agricultural industry. The fi rst 
step I needed to take in motivating 
my students to learn was to break 
down the barrier that agricultural 
education was “just teaching people 
how to farm.” Once my students 
started identifying themselves in 
positions that were agriculturally 
related, other than farming, they 
began to see a real connection to 
the class, and more importantly, 
to the industry as future leaders.

Motivating students to become 
interested in agriculture and to 
develop their skills to become 
leaders in the community was 

challenging. According to Mankin et 
al., “motivation is central to student 
learning, but has always been a 
challenge for teachers, because 
students enter the classroom with 
diverse backgrounds, interests, 
experiences, and learning styles” 
(2004, p. 10). I found this to be true in 
an area where it appeared that 

education i s  n o t 
as valued as in other places. The 
economic status of the community 
is low, and career opportunities are 
far and few between; the need for 
leadership development appeared to 
be a crucial skill to be taught in the 
classroom. In order to promote an 
environment for positive leadership 
skills to be learned, I experimented 
with different ways to motivate 
my students. Without a doubt, 
one teaching technique rose to 
the forefront of all others, hands-
on interaction. Students wanted 
to be outside.  They wanted a 
teacher who was enthusiastic; and 
allowed them to be creative and 
take risks, without being punished. 

Students had indirectly conveyed 
to me that they wanted and needed 
real-life experiences to see the 
tie between their schoolwork and 
future careers in agriculture. With no 
existing shop or laboratory facilities 
at our middle school, and with failed 
hopes of a greenhouse, I desperately 
searched for a solution that would be 
comparable to the experiences gained 
with such amenities. After convincing 
administrators and grounds keepers, 
a plan was approved for students 
to design, construct, and maintain 
raised fl owerbeds on the side of the 
school’s property. While it’s likely 
that many of my students will never 
be associated with a working farm 
or college degree, it was necessary 
that my students could fi nd a niche in 
agriculture that was a more realistic 
future. This project, however, also 
provided them the opportunity to 
take ownership and demonstrate 
their capacity to be leaders. With 
this in mind, horticulture seemed 
to be the ticket of opportunity.

After proposing the flower bed 
idea to the students, the energy 
level in the classroom instantly 
skyrocketed. Students were eager 
to be involved in such an elaborate 
project, to learn more about plants, 
and the careers available in the 
horticulture industry. After several 
weeks of learning and preparation, 
each class got the opportunity to 
build and maintain their own bed. 
To add another level of excitement, 
the project turned into a competition 
between all of the classes, each 
one competing to be the best!
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Students of  al l  backgrounds, 
experiences, and interests came 
together to work as a team and 
construct their project over the course 
of several days. The typical arguing 
between the middle school students 
was replaced with compliments on 
jobs well done. In low economic 
areas, students look forward to a 
time and a place where they can 
feel valued for their presence. As a 
teacher, I felt the need to give the 
majority of control to the students. 
Students were given the fl exibility 
to be a part of the decision-making 
process. For many of them, this 
was the fi rst time they had voiced 
their opinion to an authority fi gure, 
and their opinion was respected.

Although the students were excited 
to be outdoors, they were even more 
excited to be learning new skills. 
At the time, students didn’t realize 
they were polishing their leadership 
skills taught from Life Knowledge 
lessons throughout the year. As a 
project requirement, I insisted all 
students have an equal say before a 
fi nal decision was made about their 
fl owerbed. Whether it was deciding 

which types of plants to buy or 
deciding whose turn it was to water 
or fertilize, it was to be discussed 
and voted-on. If a problem arose 
with the fl owerbeds, as a class, they 
were to work together through the 
problem-solving techniques to fi nd a 
solution. Communicating, generating 
discussion and solving problems--all 
of these became common occurrences 
that allowed my students to further 
develop their leadership abilities.

The most rewarding part of using 
something as basic as fl owerbeds 
to help underrepresented students 
learn life skills is when I get to see 
the results of a young leader bloom 
before my eyes. One student that 
has been troubled by life and passed 
through the school system arrived 
at the beginning of the school year 
in my classroom, warning me he 
wouldn’t be with us very long. This 
student felt he was destined to be sent 
to an alternative school assignment 
in just a few short months. Over the 
course of the school year, he has 
given me as much grief as all of his 
past teachers, but has challenged me 
to become a better educator. One 

Continued from page 9

day, while his class was working 
outside, I was dealing with some 
business to the side as the students 
were tending to their garden. I 
noticed the students were gathered 
in a circle around this “troubled” 
student, so I walked over to check-
out the situation. To my surprise, this 
student had stepped up to the plate, 
taken charge, and was monitoring a 
class discussion on how many hosta 
plants the class wanted to put into 
the bed! He was asking opinions 
of all his peers, generating positive 
feedback, and tallying votes. When 
he caught a glimpse of my silent 
presence in the back, he grinned 
from ear to ear, and said, “Look Ms. 
Hoerst, I’m doing what you always 
tell us to do. I’m being responsible 
trying to make this fair so that 
everyone gets a say.” It was at that 
very moment that one of my favorite 
quotes popped into my mind, “it is 
not so much what is poured into 
the student, but it is what is planted 
that really counts” (unknown).

My students, like many others 
in agricultural education across 
America, are underrepresented 
and lack educational resources and 
funding from what their teachers 
would like to think of as the ‘ideal’ 
agriculture experience. Diverse 
students in agriculture sometimes 
have an unrealistic perception of 
agriculture, and believe there are no 
career or leadership opportunities 
available for them in the industry.  
Teachers must give students the 
chance to open their minds and 
provide an awakening of reality that 
they, too, can be a part of something 
great. For the situation in which I 
found myself, gardening seemed 
to be the avenue to cultivate my 
message. Dirty hands allow me to 
know my students are motivated to 

Students working together on basic planting boxes for 
the school--courtesy C. Hoerst.

Continued on page 13
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Implementing the ACE Model to Reach 
Every Agricultural Education StudentEvery Agricultural Education Student

THEME  ARTICLE

IntroductionIntroduction

IIn the movie, Field of Dreams, 
Shoeless Joe Jackson tells Kev-
in Costner that “If you build it, 

HE will come;” but, what does one 
do if only a portion of the clientele 
come with the remainder standing on 
the outside looking in at the show?  
When one analyzes the overall de-
mographic landscape of the Nation-
al FFA Convention it does not take 
long to realize that underrepresent-
ed populations are not at the show.  
According to The Council (2007) 
the mission of agricultural education 
is to prepare students for successful 
careers and a lifetime of informed 
choices in the global agriculture, 
food, fi ber, and natural resources 
systems.  Furthermore, The Nation-
al FFA Organization states that its 
mission is to make a positive differ-
ence in the lives of students by de-
veloping their potential for premier 
leadership, personal growth and 
career success through agricultural 
education.  If the aforementioned 
statements are true then ALL de-
mographic sectors of American so-
ciety should possess an abundance 
of informed agriculturally literate 
leaders infused with the knowl-
edge, skills, and dispositions to di-
rect the global agricultural industry.  

The current FFA membership is 
38% female with women holding 
more than 50% of state leadership 
positions.  Over 77% of the mem-

by Chastity Warren English & 
      Antoine Alston bership is Caucasian; 17% is Hispan-

ic, and four percent is African-Amer-
ican (National FFA Organization, 
2007).  When using the United States 
demographic estimates as a compari-
son, a gap exists with Caucasians 
accounting for 66.4% of the popula-
tion, African Americans encompass-
ing 12.8%, individuals of Hispanic or 
Latino origin comprising 14.8%, and 
Asian, Native American, and Pacifi c 
Islanders collectively making up the 
remaining six percent of the popu-
lation (US Census Bureau, 2007).      

Given the glaring gap that exists with 
underrepresented populations in re-
lation to their participation in agri-
cultural education programming, and 
moreover with the increasing empha-
sis on diversity within today’s global 

society, how does the profession of 
agricultural education address the 
need for underrepresented popula-
tions to develop their leadership 
competence through agricultural 
studies?  According to the National 
Center for Family and Community 
Connections - Schools Southwest 
Educational Development Labora-
tory, no matter a families’ culture, 
race, ethnicity, or income, most 
have high aspirations and concern 
for their childrens’ success (Boeth-
el et.al., 2003).  With this factor in 
mind, what road map or model can 
secondary agricultural educators 
follow in order to assist them in fa-
cilitating leadership development 
for underrepresented populations, 
given its importance in preparing 
21st Century-Ready Learners?  The 

Figure 1:  ACE Agricultural Leadership Development Model
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CommunityCommunity

The National Center for Family and 
Community Connections - Schools 
Southwest Educational Develop-
ment Laboratory states that educa-
tors should make outreach a priority 
and take the extra steps necessary 
to make it possible for families to 
get involved at school, as well as at 
home (Boethel et. al., 2003).  In or-
der to provide leadership opportu-
nities for underrepresented popula-
tions in agricultural education, the 
community must be incorporated 
as an active partner.  The follow-
ing strategies can be employed:

Invite individuals representing 
various sectors of the commu-
nity to serve on the agricultural 
education program’s advisory 
committee, thus providing a di-
verse perspective of ideas which 
could make possible more op-
portunities for agricultural 
leadership.  These opportuni-
ties could include community-
based SAE (Supervised Agri-
cultural Experience) projects 
and service learning endeavors.
Market the program to the 
community, who in turn will 
serve as advocates encourag-
ing student participation in 
the program.  This marketing 
could be done by making visits 
in underrepresented students’ 
homes and organizations such 
as churches and community 
centers.  The connection within 
the community is a key to pro-
gram development and leader-
ship development for students.   

Engagement Engagement 

 To make leadership oppor-
tunities possible for underrepresent-
ed students within agricultural edu-
cation, students must ultimately be 
encouraged to immerse themselves 
within the total program.  The fol-

1.

2.

A.C.E. Model (Access, Community, 
and Engagement) aides in the process.  

AccessAccess
Access, in the context of this article, 
is defi ned as the existence of an en-
vironment that is open to all student 
clientele regardless of their racial, 
ethnic, socioeconomic, and other 
personal circumstances.  In order to 
facilitate leadership development for 
underrepresented populations, agri-
cultural educators must provide ac-
cess to their total program.  The fol-
lowing strategies can be employed:

Have underrepresented stu-
dents sign leadership contracts 
at the beginning of the aca-
demic year, which specifi cally 
defi ne agreed upon goals and 
tasks that students will com-
plete within the context of the 
agricultural education program.
Utilize interviews instead of 
majority voting for chapter of-
fi cer selection. By doing so, 
quality candidates can be identi-
fi ed based upon their potential 
for effective leadership instead 
of their popularity.  Agriculture 
teachers should make sure that 
the selection committee includes 
a diverse representation of agri-
cultural education stakeholders, 
which will make certain a wider 
array of opinions is represented.  
Have underrepresented students 
serve as committee and subcom-
mittee chairs. Not all students 
can be offi cers, but by empow-
ering them with chair roles, 
leadership development can 
be facilitated, which can ulti-
mately improve self-esteem and 
overall personal development.          

4. Transform the overall physical 
environment of the secondary ag-
ricultural education program from 
stereotypical agricultural images into 
one that encourages a more global il-
lustration of the agricultural industry.
  

1.

2.

3.

lowing strategies can be employed:
Within the classroom and 
laboratory component of sec-
ondary agricultural education, 
leadership opportunities could 
be provided for students such 
as serving as group leaders on 
major instructional projects, 
and giving responsibility for 
maintaining selected physical 
components of the program’s 
facilities such as the green-
house or other laboratories.  
The SAE component of the sec-
ondary agricultural education 
program is the ultimate student 
engager.  Underrepresented 
students can develop leadership 
skills and other imperative “soft 
skills” through involvement 
in SAEs divisions such as En-
trepreneurship and Placement.  
Opportunities in these divisions 
can be facilitated through part-
nerships with “Community” 
stakeholders who can provide 
a plethora of opportunities 
for leadership development.  
Service Learning can primar-
ily be facilitated through the 
Improvement division of SAE, 
which emphasizes the enhance-
ment of an existing item or 
condition that is agricultur-
ally related.  Examples could 
be the establishment of a gar-
den at an assisted living facil-
ity or repair of an equipment 
storage shed for a local retired 
farmer.  Through engagement 
in activities such as these, stu-
dents have opportunities to 
develop leadership skills and 
practice academic competen-
cies learned in the classroom.  
Through the FFA component 
of the secondary agricultural 
education program, under-
represented students have the 
opportunity to demonstrate 
their leadership competence 

1.

2.

3.

4.
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through involvement as an of-
fi cer, committee member, or 
as a member of a Career De-
velopment Event (CDE) team.  
Students could be encouraged 
to take the leadership role as 
the team captain, responsible 
for ensuring that all members 
are prepared for competition.      

Conclusion Conclusion 

Nationally over 800,000 students 
participate in formal agricultural 
education instructional programs 
offered. However, as cited earlier 
a signifi cant portion of agricultural 
education clientele are not being 
served, thereby missing the poten-
tial benefi ts of agricultural educa-
tion involvement.  The great edu-
cator Booker T. Washington stated 
that, “In all things that are purely 
social, we can be as separate as 
the fi ngers, yet one as the hand in 
all things essential to mutual prog-
ress.”   For a great portion of the 
discipline of agricultural educa-
tion’s history, various subgroups 
were forced to operate in a state 
of exclusion, even today there still 
exists a state of group omission.  
If agricultural education is truly a 
discipline preparing 21st century-
ready learners, all groups must be 
given the opportunity for leader-
ship involvement, which ultimately 
contributes to mutual progress.        
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Cultivating  Seeds....

learn, excited to be a member of our 
team, and feel welcomed and valued 
in our classroom environment. 
Although they may not always 
be aware of the skills they are 
developing, I see the leadership 
abilities emerge from each of them 
every time we walk out the back door 
and into our garden of knowledge.  
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Culture Key to Developing Native American Culture Key to Developing Native American 
LeadersLeaders

by Timothy J. Nichols

THEME  ARTICLE

DDeveloping the next gen-
eration of indigenous 
leaders is a critical chal-

lenge facing American Indians to-
day.  Today’s tribal communities 
are faced with a multitude of chal-
lenges -- among them the nation’s 
highest rates of poverty and unem-
ployment, substance abuse, heart 
disease, diabetes and teen suicide.  
And while the American Indian 
population on many reservations is 
young and growing at a faster rate 
than in other rural, predominantly 
white areas, geographic isolation 
and low levels of educational at-
tainment is common.  A long histo-
ry of failed US government policies 
has eroded traditional tribal models 
of learning and leadership.  Still, 
American Indian leaders remain 
resilient and committed to draw-
ing on their cultural strengths to 
building a brighter future for their 
people.  Agricultural educators 
working in authentic collaboration 
with these local leaders can help 
make a positive difference.  True to 
the words of the Hunkpapa Lakota 
chief Sitting Bull, it is time to “Put 
our minds together and see what 
life we can make for our children.” 

South Dakota State University has 
been engaged in a wide variety of 
youth and community agricultural 
education and leadership devel-
opment efforts for more than ten 
years.  By working collaboratively 
with tribal high schools, tribal col-
leges, other regional universities 
and a host of industry representa-

tives and govern-
ment agencies, 
the institution 
has contributed 
to and benefi ted 
from meaningful 
leadership devel-
opment programs 
for American 
Indians.  While 
there is no ‘one 
size fi ts all’ ap-
proach – there are 
more than 500 
different feder-
ally recognized 
tribes in the US 
-- what follows 
are some of the 
‘lessons learned’ from these efforts.
Experiential education makes lead-
ership come alive.  The FFA motto’s 

‘learning to do, do-
ing to learn’ approach 
fi ts well with Native 
learning styles, which 
stress observation and 
practice.  Successful 
educational and career 
workshops in South 
Dakota minimize 
lecturing, and quick-
ly engage students 
in hands-on work, 
whether that involves 
making ice cream in 
dairy science, plant 
identifi cation in range 
science, or repelling 
from trees in forestry.  
Leadership program-

ming is integrated with outdoor 
activities, environmental educa-

Students ready for another group activity combining leadership and culture.
Photo  courtesy of T. Nichols.

True to the words 
of the Hunkpapa 

Lakota chief 
Sitting Bull, it is 
time to “Put our 

minds together and 
see what life we 
can make for our 

children.” 
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tion, and recreational pursuits, in-
cluding tipi building and canoeing.

Make the cultural connec-
tions.  It is important that tribal 
youth understand that being a 
leader in agriculture does not mean 
abandoning one’s cultural heritage, 
but rather, embracing it.  Important 
tribal symbols can be a place to 
start.  For example, a symbol com-
mon to the Lakota and Dakota peo-
ple is the medicine wheel, divided 
into four parts, which can represent 
directions or seasons.  In leadership 
exercises, programs are built around 
the four sacred values of the peo-
ple:  bravery, fortitude, generosity 
and respect.  Indeed, the contempo-
rary literature on servant leadership 
connects well with the tribal philos-
ophy that ‘the greatest among you 
is the one who serves the people.’
 
While some tribes (e.g. the Man-
dan, Hidatsa, Arikara nations of 
North Dakota) have strong agricul-
tural traditions, the Lakota, Dakota 
and Nakota peoples of South Da-
kota were largely hunting and gath-
ering societies.  In some cases, this 
has led to negative feelings toward 
agriculture, as the introduction of 
farms and ranches to tribal territo-
ries resulted in the loss of Indian 
lands.  However, creative educa-
tors will fi nd many opportunities 
to connect tribal cultures to leader-
ship and agriculture.  For example, 
in South Dakota, efforts with tribal 
youth have included bison research, 
community garden projects, na-
tive plant propagation, and prepa-
ration/preservation of traditional 
foods.  The historical relationship 
between Plains Indians and horses 
is built into multi-level learning on 
equine science and leadership.  In 
North Dakota, youth are engaged in 
efforts to re-establish Juneberries, 
a traditional food that was all but 
lost when tribal lands were fl ooded 

due to the damming of the Missouri 
River. Connecting tribal youth with 
efforts to revitalize their culture 
can be a compelling leadership de-
velopment experience for them.
 
Integration of cultural 
practices can also help 
engage tribal students in 
leadership development.  
The ‘talking circle’ approach to 
group discussion allows partici-
pants to speak only when they are 
holding a sacred object, such as a 
staff, eagle feather or rock.  Talk-
ing circles have proven effective 
for engaging sometimes shy stu-
dents in conversation, to facilitate 
evaluation discussions, and to lead 
group refl ection sessions.  Tradi-
tional hand games, prayers, songs, 
and even sweat lodge (inipi) cer-
emonies have sometimes been 
integrated with the help of tribal 
members as cultural resource per-
sons.  The spiritual dimension of 
leadership, sometimes downplayed 
in mainstream approaches, is cen-
tral to an indigenous understand-
ing of what leadership is all about.  

Cultural values must be 
acknowledged in youth 
programming for
leadership.  
For example, in some tribal soci-
eties, cooperation is valued over 
competition and individual achieve-
ment.   Similarly, among some Na-
tive American groups, direct eye 
contact can be interpreted as a lack 
of respect rather than a sign of con-
fi dence.  It’s critical that agriculture 
educators familiarize themselves 
with the history and traditions of 
the tribes in their region in order 
that they may design and imple-
ment leadership education pro-
gramming and approaches that fi t.

Integrate the arts.  
Building on the cultural connec-
tions described above, the arts can 
be integrated into American Indian 
youth leadership programs.   Many 
Native students have a natural affi n-
ity for and unique cultural approach  
to the arts.   For example, the star 
quilt is a common symbol among 
the Lakota people.  At a week-long 

Historically, horses have played a large part in the culture of many tribes 
and still do so today.  Photo courtesy of T. Nichols.

Continued on page 17



16 The Agricultural Education Magazine

IIt’s about the journey...O.K., I’ll 
buy that.  But, what can I do to 
make things change?

How many times have you seen 
behavior you thought was wrong 
and done nothing?  Once?  Twice? 
More times than you can count?  
Often it is easy to just look the 
other way--both in the classroom 
and out.  However, as educators, 
the classroom is our responsibility.  
What goes on and perceived as 
acceptable rests with us.

Recently, I had a former student 
recall an incident at his place 
of work.  A person in a mid-
management position had recently 
suffered extreme personal loss.  
Upon returning to the place of 
business, this employee was “on 
edge” and ultimately lost control 
of both temper and mouth.  In what 
amounted to a tantrum toward the 
individual’s immediate supervisor, a 
variety of curse words were uttered 
along with a racial slur of the most 
extreme level.  Several individuals 
overheard the comments and the 
matter quickly became the fodder of 
human resource.  Unfortunately, the 
individual was merely reprimanded 
with a note placed in their permanent 
record.

What message did this send the 
remaining employees regarding 
respect for the individual?  Is it 
now O.K. in that enterprise to call 
anyone any name, just because 
you are upset?  Are there situations 
that excuse even basic respect for 
an individual?  Tough questions 
right, but that’s business--not 
education, right?

Wrong!  There once was a time 
when we often overlooked students 
harrassing each other.  As long as 
things did not come to blows and 
it was just a little friendly “play,” 
we often chose not to interfere.  
However, the world has turned and 
we have been awakened to the fact 
that NO ONE likes to be treated as 
a “lesser” being.

Research tells us that students 
with higher levels of self-esteem 
perform better academically.  
“Prior research indicates that the 
physical classroom environment 
has the potential to affect children’s 
behaviors, academic performance, 
and cognitive development. 
However, less is understood 
about the effect on the 
soc io -emot iona l 
development of 
children.” 

In one study, 
k inde rga r t en 
and first grade 
students were 
a s s e s s e d  o n 
pretests and post-
tests of the Self-
Esteem Index (SEI) 
scale and the Children’s 
Inventory of Self-Esteem 
(CISE) scale (Maxell, et.al, 2008).  
The study showed that environment 
was directly connected  with self-
esteem and that self-esteem was 
directly associated with academic 
performance.

But that’s research--what about 
the real world?  Do your students 

perform better for you if you know 
their names?  How about if you 
have made a home/SAE visit?  
Can you tell a difference?  How 
do your students’ performances 
reflect the way their peers treat 
them?  It has been my experience 
that people generally live up to our 
expectations.

Perhaps you are familiar with 
imprinting as a technique for 
training horses. Imprinting is 
centered around the concept that 
when a foal is born, it very quickly 
formulates opinions about the 
world. In the fi rst few hours and 
days after birth, foals learn about 
80% of what they need to survive 
as a horse in this world.  

How does  th is  re la te 
t o  c h i l d r e n ?  T h e 

e d u c a t i o n a l 
process and the 

development of 
personal self-
esteem serves 
as a human 
i m p r i n t i n g 
s y s t e m .  
I f  w e  a r e 

cond i t ioned 
to believe we 

are inferior, then 
we unconsciously 

work to live up to that 
expectation.  On the other 

hand, if we are conditioned to 
believe we are talented and able to 
learn and achieve--even the most 
challenged learners make progress 
toward those goals.

If we could begin imprinting 
children in kindergarten or before to 

It’s About the Journey--It’s About the Journey--
Were you listening?Were you listening?
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Think about it!
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 leadership summer institute, each 
student designs and creates their 
own quilt block representing their 
future goals and growth as a leader.  
The blocks are the sewed together 
and the quilt becomes a compel-
ling symbol of Native leadership.

Elder involvement is 
essential.

Role models are a must.  Because of 
historical and contemporary injus-
tices, a lack of trust between tribal 
members and mainstream society 
is commonplace in reservation and 
border towns.  As such, it is critical 
for agriculture educators to form 
partnerships within the community 
in support of youth leadership de-
velopment.  One key group to tar-
get is tribal elders, many of whom 
continue to hold positions of formal 
and informal infl uence in their ex-
tended families.  Similarly, local 
tribal leaders should be involved 
whenever possible.  For example, 
individuals such as tribal directors 
of land operations, range managers, 
and wildlife biologists, can serve 
as motivational speakers aimed at 
the rising generation.   Peer leader-
ship education is another important 
strategy, particularly in communi-
ties where students may not have 
friends or family members who 
have previously engaged in leader-
ship education programs.  American 
Indian college students can be role 
models for youth and help inspire 
them to set and achieve goals.  In 
these individuals, high school stu-
dents can see someone who looks 
like them, someone who shares 
their history and culture, someone 
who can relate to where they are 
coming from, and yet has made 
wise decisions, persevered despite 
obstacles, and is on their way to 
academic and professional success.  
Serving as role models becomes 

a leadership development experi-
ence for these students as well.  
With an understanding that others 
are looking to them for inspira-
tion, students become further mo-
tivated and doubly-committed to 
their own leadership development, 
service, and goal achievement.  

Build the network.  
All young people need encourage-
ment as they step out of their com-
fort zones and begin to learn and 
grow as a leader;  this encourage-
ment is even more important for 
American Indian young people 
who may encounter discrimination 
and lack strong personal support 
systems.  Building a network that 
includes other youth, tribal elders, 
professional and political leaders, 
teachers and counselors will sur-
round Native American students 
with a positive, supportive team.  
In assisting tribal students in their 
preparation for educational and ca-
reer opportunities in agriculture, 
this network should include con-
nections both within and outside 

Traditions connecting to rivers and great 
bodies of water are also important to 
many tribal cultures.  Photo courtesy of T. 
Nichols.

believe they were able to learn and 
do even challenging things--and 
continue to utilize that imprinting 
process until they completed high 
school, imagine the affect that 
would have.

Here are three simple ways to 
begin to build a higher level of 
positive self-esteem in all of your 
students:

Learn each student’s name and 
greet them, by name, at the 
door every day as they come 
into class.
Make a home/SAE visit and 
learn more about each student.  
Use this information in class 
or in casual conversation to 
let the students know you are 
interested in them.
Take time to encourage 3 
students every day.  Just 
take them aside and praise 
their work, or suggest their 
involvement  in  an  FFA 
activity.

“Never underestimate the power 
of dreams and the influence of 
the human spirit. We are all the 
same in this notion: The potential 
for greatness lives within each 
of us.”  Let us learn from Wilma 
Rudolph, Olympic Gold Medalist, 
and realize we have the power to 
make every student reach their 
maximum potential!

•

•

•
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Picture of Success!  ~courtesy T. Nichols

the tribe, and can include academic 
advisors, professional mentors, 
high school and tribal college teach-
ers, counselors, community leaders, 
agriculture industry representatives 
and youth from other tribal com-
munities.  Consistent, affi rming 
messages must be sent:  We see 
value and potential in you; we are 
committed to your success; we will 
not let you fall through the cracks. 

Think globally.  
As part of a generous scholarship 
program that provides tuition assis-
tance and support for undergradu-
ate research, in recent years, SDSU 
Native American students have had 
opportunities to travel and interact 
with students and native communi-
ties in Bolivia and West Africa.  The 
travel experience alone is a unique 
chance for tribal youth to step out-
side their comfort zones and grow. 
The power of American Indians con-
necting with other indigenous mi-
nority groups, many of whom have 
shared similar struggles, cannot be 
overstated.  Having the opportunity 
to refl ect and share their own expe-
riences at this level provides Ameri-
can Indian youth with further possi-

bilities for leadership development.  

Complete the circle.   
Young Native Americans need to 
be informed of the tremendous 
need for opportunities to return to 
their communities and apply their 
leadership skills for the betterment 
of their people.  While for some, 
goal achievement may mean leav-
ing the reservation, there remains 
a strong desire to make a differ-
ence on the local level.  Agriculture 
educators need to highlight these 
needs and opportunities.  With 
land as one of their most valuable 

Timothy J. Nichols
Dean of the Honors College

South Dakota State University

resources, positions as leaders of 
tribal agriculture programs, resource 
management, economic and commu-
nity development efforts should be 
encouraged among the rising genera-
tion.  Making the learning experien-
tial, connecting with culture, integrat-
ing the arts, utilizing elders and peer 
role models, thinking globally, and 
highlighting local opportunities will 
be important considerations for agri-
culture educators’ Native American 
leadership development programs.  
With the Lakota concept of Mita-
kuye Oasin (we are all related) as a 
guiding principle, these approaches 
can be integrated in innovative ways 
that make an important, positive dif-
ference in young peoples’ lives.

Skill, Culture and 
Pride combine in the 
development of the 
next generation of 
leaders.
~Courtesy T. Nichols

Continued from page 15
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By Jamie Cano

AAs I am thinking of how to 
start this magazine article, 
my mind cannot escape 

the thoughts of great conversations 
being held around the country on 
the topic of diversity, which has 
been ignited by the presidential 
elections.  What a great moment in 
time to be having a conversation 
about diversity in America, that 
to many of us is not needed, yet 
to many of us, it is critical, and 
yet to some of us, we don’t care.

As I sit in my nicely furnished offi ce 
in Columbus, Ohio, far from any 
“real” immigration zones, I cannot 
shake off the thought and knowledge 
that along the United States – Mexico 
border there is an actual fence 
under construction to keep illegal 
immigrants out of this country.  The 
building of this fence has been a 
major point of controversy, not only 
along the US- Mexico border, but 
also to me as I sit in my offi ce in 
Columbus, Ohio, 1600 miles away.

It is not the fence that bothers me, but 
the message the fence is sending.  True, 
illegal immigration in this country is 
out of control, but legal immigration 
is a much larger political and societal 
quandary ….much larger than any 
conundrum of illegal immigration.

Demographics

It does not take a rocket-scientist type 
of mind to conclude that whether 

we like it or not, immigrants are 
coming into our country, legally 
or illegally, and the very children 
of those immigrants will be in our 
public schools.  In addition, the US 
Census data is very clear:  ethnic 
diversity is on the increase!  Take one 
state for example.  Texas reported 
that in the 2005 – 2006 academic 
year, there were approximately 2.8 
million students in the Texas public 
schools who were either African-
American, Asian, or Hispanic, while 
the enrollment for white students 
was approximately 1.6 million.  
Do you think the numbers have 
decreased since 2006?  Absolutely 
not!  If anything, the disproportionate 
discrepancy has probably increased.  
In Texas alone, there are many 
more Hispanic students (2.04 M) 
in the public schools then there 
are white students (1.64 M) 
(Texas Education Agency, 2007).

Furthermore, the data for Texas 
shows that approximately 64% of 
the public school students came 
from what has traditionally been 
classified as “ethnic minorities”  
(Texas Education Agency, 2007).  I 
am sure that California, or Florida, or 
Arizona, or New York, will have some 
equivalent data.  So the question must 
be asked, is there a 64% enrollment 
in Agricultural Education classes 
and/or programs by ethnic minorities 
in Texas?  I think not!  Why not?

Agricultural Education programs 
profess to offer many unique hands-
on opportunities and intra-curricular 

activities for students to develop 
priceless academic, occupational, 
leadership, and social skills.  My 
question is this:  for whom?  The 
current demographics of Agricultural 
Education, and particularly the FFA, 
do not align with today’s ethnicity 
found in many public schools.

Without question, and without 
argument, nationally, only a small 
proportion of students are engaged 
in Agricultural Education.  A report 
by The Council (2000) found 
that only six percent of the high 
school student population enrolled 
for coursework in agricultural 
education.  This writer concludes 
that millions and millions of students 
each year, from all ethnicities, 
are missing a great opportunity:  
to study agricultural education!

Reforming Agricultural 
Education

Many scholars, within and outside of 
Agricultural Education, have written 
numerous pieces of work with some 
suggestions for change in an effort to 
make Agricultural Education more 
“open” to more different students.  
Yes, Agricultural Educators must be 
made aware of factors that infl uence 
students of all backgrounds to enroll 
in Agricultural Education programs.  
Yes, Agricultural Educators must 
also be able to plan and execute 
programs and activities to achieve 
classroom demographics, which 
approximate not only their high 
school, but the demographics 
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of  a  very colorful  America.

One of  the  cardinal  s ins  of 
“reforming” or “changing” any 
program or organization is often 
committed while addressing the 
alleged problem:  the agenda for 
change is either too vague (increasing 
minority student enrollment in 
Agricultural Education) or too broad 
– trying to take on, say six or more 
areas of work at the outset, rather 
than tackling a more manageable 
set of issues first ,  achieving 
success on those, and then moving 
on to the next set of challenges.

Successful reform movements,  
both well-established ones or more 
recently established ones, have 
honed the areas they will focus 
on to a specifi c and narrow action 
agenda of roughly three or fewer 
issues.  Only after an organization 
or program has demonstrated 
results on any agenda should it 
attempt a broader scope of work.  

While it is important to set a specifi c 
and (especially at the outset) 
reasonably honed reform agenda, it is 
also valuable to set clear measurable 
targets to measure the progress toward 
reaching those goals.  The goals, 
like the agenda items they address, 
should be as specifi c as possible.  For 
example, rather than assert a goal to 
“increase the number of minority 
students in agricultural education,” 
the goal should be to identify a 
numerical target and a timeframe 
by which the target will be reached.

But after setting specifi c goals, then 
what?  To answer that question, 
some organizations and programs 
have established measures to hold 
themselves more accountable.  While 
many organizations and programs 
have set their sights on improving 
minority student rates, achievement 
is measured by the measurement 

of pre-set performance measures.

Where to Next?
Studies previously conducted 
to respond to the need for more 
minorities in  Agricultural Education; 
have consistently reported in their 
recommendation section that to 
recruit more minority students, 
the benefi ts of the program and/or 
organization had to be highlighted.  
However, as Myers, Breja, and 
Dyer (2004) stated, recruitment 
efforts are often narrowly focused 
on populations already engaged 
in Agricultural Education, not on 
those who are vaguely familiar with 
Agricultural Education.  Therefore, 
recruitment efforts for minority 
students must be targeted, and with 
much gusto, intention, and above 
all else, with sincerity.  Are we 
doing this (recruitment) because I 
really want to, or because I have to?

Several articles in our profession 
associated with multicultural 
education or diversity have stated 
that when provided with suffi cient 
encouragement, recognition, and 
resources, Agricultural Education 
teachers will yield greater success 
with minority students.  Imagine 
that!  With suffi cient encouragement, 
recognition, and resources, every 
student,  regardless of color, 
should yield greater success.  
Therefore, I am not sure if I am 
to applaud, to laugh, or to cry at 
such nonchalant, off-base, true for 
everything, type of statements.

Conclusion

In conclusion, and based on many 
years of personal experience 
and several episodes of personal 
marginalization by members of my 
own profession, it is going to take a 
major diminution of “trepidation” 
and a major infl ux of “confi dence” 

on behalf of those within Agricultural 
Education today in order to welcome 
Generation M, not Generation X 
or Generation Y, into Agricultural 
Education.  And who is Generation 
M ?   G e n e r a t i o n  M i n o r i t y !
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By Nav R. Ghimire & Robert A. Martin

Systematic Approaches to Leadership Systematic Approaches to Leadership 
Development:  Development:  What are YOU doing?What are YOU doing?

TTo face new challenges and 
achieve development goals, 
the value of leadership 

education and the need for leadership 
development programs to prepare 
tomorrow’s leaders has become 
increasingly important. There is 
a growing need for diversity in 
leadership in academic, corporate, 
and professional organizations. 
Cox (1991) and Harry (1992) 
claimed the need for a culturally 
diverse workforce for the long-
term survivability and profi tability 
of organizations. Several authors 
(Gordon & Bridglal l ,  2004; 
Goldberg, 2001; Tapia, Chubin 
& Lanius, 2000; Harry, 1992) 
reported that minority populations 
are continually underrepresented 
in educational leadership positions 
and have suggested that institutions 
do more to promote leadership 
education.  In addition, according 
to Stepp (2008, p. A1) in a study 
of more than 4000 children ages 
8 -17, “young people have little 
or no interest with achieving 
leadership roles.” Apparently, 
“the millennial generation has 
ambivalent, even negative feelings 
about formal leadership,” according 
to Peter Levine, at the University 
of Maryland (Stepp, 2008, p. A6). 
Levine concludes that leadership 
development is not a problem confi ned 
to underrepresented populations.

Who will lead communities in 
the future largely depends on the 
culture of the institutions promoting 

leadership development programs and 
individual characteristics, such as talent 
and achievement over a career (Tapia et al., 
2000).  The place where the opportunity 
for leadership development begins is 
in school. Therefore, schools have an 
important role to play in promoting 
and developing educational leadership. 
Bowen & Bok (1998) reported that 
the academic achievement gap and 
inadequacies in high school preparation of 
minority students were responsible for the 
underrepresentation of minority groups 
in educational leadership positions. 

Factors that contribute to promoting 
the development of leadership skills 
among minority students in schools 
are associated with the teaching-
learning process, the school curriculum, 
mentoring and advising process, 
leadership by teachers, and the school 
environment (Marcoulides, Heck & 
Papanastasiou, 2005). Researchers 
(Leithwood & Day, 2008; Robinson, 
2007; Marzano, Waters & McNulty, 
2005; Hallinger & Heck, 1996) found 
that school leadership activities have 
considerable impact on a student’s life 
and his/her future leadership capabilities. 

Educators need to be more systematic 
in their  approach to leadership 
development. Although some believe 
that because students are FFA members 
they automatically learn leadership 
skills; the assumption is that something 
is bound to rub-off through FFA 
experiences. However, leadership skills 
development does not come to people 
automatically because they happen to 
be members of an organization, but by 

a sustainable and systematic 
approach to learning. In so doing, 
teachers will meet the needs of 
industry as well as business 
and professional organizations. 
The question is, what are some 
steps that lead to a systematic 
approach to leadership education 
for all students, especially those 
from underrepresented groups?  

Following are some guidelines 
for promoting educational 
leadership among all students in 
our schools (American Speech-
Language- Hearing Association, 
2007; Alessandria & Nelson, 
2005; Gordon & Bridglall, 2004; 
Minnesota State University, 
2002; Tapia et al .  2000).

Provide enough support 
to promote self-effi cacy 
beliefs of students that 
often develop interest in 
professional careers and 
higher education.

Promote diversity awareness 
and multicultural sensitivity 
programs in school to 
engage students with the 
larger community. 

Develop awareness among 
the parents about the 
consequences of school 
instability in students’ 
learning ability because 
families of many students 
move often.

Provide experienced 
mentors to students to guide 

•

•

•

•
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their educational careers and 
academic goals. 

Encourage students to make 
every opportunity to give 
presentations and write papers.

Introduce students to the 
professional development 
network with the community 
through internships and 
include them in both social and 
professional situations. 

In the classroom, encourage all 
students to ask questions and 
participate in discussion. This is 
important for self-development 
and self-promotion.

Provide a support group of 
caring individuals (such as peers 
and teachers) for students new in 
school.

Adapt curriculum that can 
effectively tap a student’s 
cultural experiences. 

•

•

•

•

•

Encourage students to be 
involved in community service 
to help them to learn about 
themselves. 

Provide systematic tutoring and 
coaching to students to help 
them learn by doing. 

Include parents of students in 
social events of the school and 
keep advised of their child’s 
progress.

Carefully monitor the level 
of courses that students take 
relative to their prior coursework 
and level of performance.

Provide emphasis on actively 
developing student’s analytical 
problem-solving capacity, strong 
study habits and motivation 
to access available school 
resources.

Adopt a knowledge-centered 

•

•

•

•

•

•

environment in the classroom 
that can provide the necessary 
depth of the study and assesses 
student understanding.

Offer programs that help 
students to make the transition 
from high school to college, 
such as college readiness skills.

Provide training to teachers 
on how to mentor, and advise 
students effectively.

Provide afternoon sessions, 
weekend programs, and summer 
enrichment programs focused on 
math and science.

Develop a coalition with leaders 
from the community, churches, 
political arena, corporations, and 
education centers to develop a 
base of intellectual and fi nancial 
power in support of student 
recruitment, retention and 
academic achievement.

So what are YOU doing? 

Before adopting a leadership 
program, schools must consider 
how to develop sustainable 
educational leadership practices 

•

•

•

•

WILDEBEEST
FACTS

Wildebeests live in 
more densely packed 
herds than any other 
large mammal, except 
for humans. 
Only one in every six 
calves survives its 
fi rst year.

Can we learn anything 
from the Wildebeest?

•
•

•



23July/August 2008

for all students, how such 
practices contribute to all 
students’ academic achievement 
and school improvement, 
and how all students can 
productively utilize every 
opportunity.

References:
Alessandria, K. P., & Nelson, E. S. 

(2005). Identity development 
and self-esteem of fi rst-
generation American college 
students: An exploratory study. 
College Student Development, 
46(1), 3-12

American Speech-Language-
Hearing Association  (2007). 
Minority student recruitment, 
retention and career transition 
practices: A review of the 
literature. Retrieved March 21, 
2008 from: http://www.asha.
org/about/leadership-projects/
multicultural/recruit/litreview.
htm

Bowen, W. G., & Bok, D. (1998). 
The shape of the river: 
Long-term consequences of 
considering race in college 
and university admissions. 
Princeton, NJ: Princeton 
University Press.

Cox, T. (1991). Managing cultural 
diversity: Implications for 
organizational competitiveness. 
Academy of Management 
Executive, 5(3), 45-56

Gordon, E. W., & Bridglall, B. L. 
(2004). Creating excellence 
and increasing ethnic-
minority leadership in science, 
engineering, mathematics and 
technology: A study of the 
Meyerhoff Scholars Program 
at the University of Maryland-
Baltimore County. Naperville, 
IL: Learning Point Associates. 
Also available online at:  http://
www.ncrel.org/gap/studies/
meyerhoff.pdf

Goldberg, M. F. (2001). Leadership 
in education. Phi Delta 
Kappan, 82(10), 757-761

Harry, W. Jr. (1992).Minority 
leadership problems. Education 
for Business, 68(1), 15-20

Harris, A. (2006). From school leader 
to educational leader. School 
leadership and Management, 
26(5), 415-417

Hallinger, P., & Heck, R. (1996). 
Reassessing the principal’s 
role in school effectiveness: A 
review of empirical research, 
1980-1995. Educational 
Administration Quarterly, 
32(1), 5-44.

Leithwood, K., & Day, C. (2008). 
The impact of school leadership 
on pupil outcomes. School 
Leadership and Management, 
28(1), 1-4

Marcoulides, G. A., Heck, R. H., 
& Papanastasiou, C. (2005). 
Student perceptions of school 
culture and achievement: 
testing the invariance of a 
model. International Journal 
of Educational Management, 
19(2), 140-152.

Marzano, R., Waters, T., & McNulty, 
B. (2005).  School Leadership 
that works: From research 
to results. Alexandria, VA: 
Association for Supervision and 
Curriculum Development. 

Minnesota State University  (2002). 
A summary of best practices 
for recruitment and retention 
of students of color. Retrieved 
March 21, 2008 from:  http://
www.academicaffairs.mnscu.
edu/studentaffairs/documents/
BestPractices.pdf

Robinson, V. (2007). How school 
leaders make a difference 
to their students. Key note 
Address to the International 
Confederation of Principals, 
April, Auckland, NZ.

Stepp, L. S. (2008, March 28). Study 
fi nds the young have little 
interest in leading. The 
Washington Post, In The 
Ames Tribune, p. A1

Tapia, R., Chubin,  D., & Lanius,  C.  
(1999).   Lack of minority 
leadership: Possible causes 
and plausible solutions. 
Proceedings of the 1999 

National Science Foundation 
Summit on Promoting National 
Minority Leadership in Science 
and Engineering, Houston, 
18-19 October 1999, Rice 
University.

Robert A. Martin is Professor 
and Head of Agricultural 
Education & Studies at Iowa 
State University

Nav Raj Ghimire
Graduate Associate
Iowa State University



24 The Agricultural Education Magazine

department chairs and thus, was 
a natural partner in the PPLI.
 
Having women in leadership 
positions, however, is not suffi cient 
to support culture change.  Training 
future leaders to be different types 
of leaders can provide that basis 
for culture change.  Thus, the 
PPLI has two goals:  to train 
for leadership positions people 
who are underrepresented in 
such positions, and to provide 
a different type of training to 
produce different types of leaders.

How it Came About and How it Came About and 
What is the Program?What is the Program?

Representatives from the two 
sponsoring offices conducted 
individual and group interviews 
with approximately half the 
deans, a dozen department chairs 
and former chairs, and a dozen 
faculty who had attended other 
academic leadership programs 
such as the HERS Bryn Mawr 
Summer Institute.  The goal 
was to identify the skills and 
knowledge that leaders wish they 
had before taking on a formal 
academic leadership position, as 
well as the skills and knowledge 
they wish those they appoint to 
such positions would have.  A 
second goal was to create support 
among the deans for the program.
 
The major themes from these 
conversations were the knowledge 
of themselves and different 
personality types, as well as how 

to deal with difficult conversations 
and confl ict resolution were critically 
important to leader success.  The 
goal of the President’s and Provost’s 
Leadership Institute is to help leaders 
develop themselves and their leadership 
skills so that they become highly 
effective in the academic environment.  
Leaders must have the skills to manage 
departments and units, and to lead 
faculty, staff, and students to create 
a climate consistent with the goals of 
academia as stated in the university’s 
Academic Plan:  one that values “the 
differences in one another along with 
the similarities,” one that appreciates 
that “the human condition is served 
through understanding, acceptance 
and mutual respect,” and one that 
permits faculty and staff “to find 
the highest levels of fulfi llment and 
satisfaction as they collaborate to 
educate and support our student body.”  

Thus, the PPLI focuses primarily on the 
nature of effective leadership rather than 
primarily on various leadership tasks.  
 Tw e l v e  h a l f - d a y  w o r k s h o p s 
are held over a two-year period:

S e l f - A s s e s s m e n t  a n d 
L e a d e r s h i p  S k i l l s 
U n d e r s t a n d i n g 
P e r s o n a l i t y  T y p e s
Understanding Diversity 
And Leading Multicultural 
O r g a n i z a t i o n s 
EQ: Tapping Into  Your 
Greater Leadership Potential 
Difficult  Conversations/
Dealing With Diffi cult People 

6. C o n f l i c t  M a n a g e m e n t 
And Negot ia t ion Ski l l s 

7. T r a n s f o r m a t i o n a l 
Leadership: Leading Change

1.

2.

3.

4.

5.

TThe President and Provost’s 
Leadership Institute (PPLI) 
is  a  facul ty  leadership 

development program at The Ohio 
State University.  It is designed to 
provide skills and knowledge to 
faculty from groups that are not well 
represented in formal leadership 
positions, and will provide a strong 
basis for success that are not typically 
provided to faculty prior to attaining 
academic leadership positions.

Why have the PPLI?Why have the PPLI?
 
The PPLI was developed n 2004 
as a joint project of The Women’s 
Place, an office in the Office of 
Academic Affairs, and the Office 
of Human Resources.  The mission 
of The Women’s Place is to act as a 
catalyst for institutional change to 
expand opportunities for women’s 
growth, leadership, and power in the 
university.  One aspect of institutional 
change is increasing opportunities for 
women; another aspect is transforming 
the culture of the institution.
 
During the decade prior to the 
development of the PPLI, although 
the numbers of women faculty had 
gradually increased, the numbers 
of women holding department 
chair positions had declined.  The 
interest in The Women’s Place 
was in preparing more women for 
leadership roles.  The Office of 
Human Resources, also situated in the 
Offi ce of Academic Affairs, sponsors 
an academic leader series for existing 

By Deborah Bellam & 
Eunice Hornsby
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8. D e v e l o p i n g  a n d 
M a n a g i n g  T a l e n t 

9. S t r a t e g i c  P l a n n i n g
10. R e a d i n g  F i n a n c i a l 

Statements and Reports
11. Using Budget And Finance 

A s  A S t r a t e g i c  To o l
12. Women’s Ways of Leadership

In addit ion to the workshops, 
throughout the two-year period 
various campus leaders including 
the president and provost join the 
group for informal lunch discussions.  

Who Attends and How is it Who Attends and How is it 
Funded?Funded?

Deans select the program participants, 
who are all tenured faculty.  Deans 
are asked to select individuals who 
currently are not in significant 
leadership positions and who are 
likely to be in such positions within 
3-5 years of entering the program.  
Deans are more likely to select faculty 
who they would consider putting into 
formal leadership programs than might 
be the case if faculty self-nominated.  
While the deans are encouraged to 
send faculty who are women and/or of 
color, the deans are also encouraged to 
include Caucasian men they believe will 
become future leaders.  The program 
typically has 24 participants in each 

in one another along with the 
similarities,” one that appreciates 
that “the human condition is 
served through understanding, 
acceptance and mutual respect,” 
and one that permits faculty and 
staff “to fi nd the highest levels 
of fulfillment and satisfaction 
as they collaborate to educate 
and support our student body.”  

class, three to fi ve of whom are men.
 
The operating costs of the program 
are paid for by the deans.  The 
fee for each participant is $1500.  
The costs primarily are for the 
workshop presenters and books 
associated with each workshop.  

What is the Hoped For What is the Hoped For 
Long-Term Impact?Long-Term Impact?
 
Since the fi rst group just fi nished, 
we have not yet reached the 3-5 year 
window for any of the participants.  
Although many members of the 
fi rst group already have moved into 
significant leadership positions, 
including several associate deans 
and department chairs, it is too 
early to assess the long-term 
impact in terms of culture change.  
 
We hope to develop a pool of 
individuals from which formal 
administrative leader positions can 
be drawn.  Over the fi rst three years 
of the PPLI, we have learned that 
another important outcome is that 
individual participants may learn 
that although they desire to be, and 
are effective and infl uential informal 
leaders, they are not interested in 
assuming a department chair or 
other formal administrative position.  
Individual faculty members often 
provide leadership by chairing crucial 
department, college, or university-
wide committees.  Informal leaders 
in colleges and departments also 
provide much needed support for 
culture change that formal leaders 
cannot accomplish on their own.  
Providing a pool of thoughtful and 
effective leaders from which such 
formal and informal positions can 
be drawn is an accomplishment.
 
Finally, our hoped for long-term 
impact is that we will have a core of 
leaders who indeed will help create 
a culture that values “the differences 

PPLI PPLI 
Objective:Objective:

...to develop a pool of ...to develop a pool of 
individuals from which individuals from which 
formal administrative formal administrative 

leader positions leader positions 
can be can be 

drawn.drawn.
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